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ABSTRACT 

This content analysis schedule for the St. Martin 
Parish Bilingual Program of St. friartinville, Louisiana, presents 
information on the history^ funding, and scope of the project in its 
second year. Included are sociolinguistic process variables such as 
the nativf=* and dominant languages of students and their interaction. 
Information is provided on staff selection and the linguistic 
background of project teachers. An assessment is made of tjie duration 
and extent of the bilingual component, and the methods of second 
language teaching in general. -Included is an analysis of materials, 
student grouping, tutoring, curricultim patterns, and cognitive 
development. . The report also discusses self-esteem, learning 
strategies, the bicultural and community components, and means of 
evaluation. Inserts included in this schedule, w)iich has been 
verified, are an evaluation design and information on instructional 
program, such as tests to determine French/English domipance. (SK) 
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PROJECT SUMMARY ' 

The purpose of this project is to l»prove the education of the 
economically disadvantaged and of linguistically and culturally different 
children of the two snail towns of Breaux Bridge and Parks In St. Martin- 

Parish f Louisiana. 

In this parish the ancestral language still survives strongly In local 
forms variously called Acadian » Creole, and Negro French. And there exists 
In French Louisiana a distinct urge to maintain the French language and 
heritage, as evidenced by the Council for the Development of French In 
Louisiana. 

/ 

Recent experience and research has shown that children learn best In 
their mother tongue and that reading readiness develops first In a language 
which Is controlled orally. For these reasons French will be used as the 
initial medium of instruction for French-dominant children, especially in 
such areas as French language arts (including reading and writing up to the 
appropriate level) and social studies, while the children learn to under- 
stand and speak English and later to read and write it. English-dominant 
^children will naturally first learn to read and write in English while 
acquiring an oral conmand of French and later literacy in French. 

A main focua.of the project is to enhance the self-image of the 
French-^speaking child through a school-wide and community-wide respect 
for his language. It is confidently expected that children's success in 
learning through their stronger language will lead them to be successful 
in learning through both languages ^ and ultimately to become fully 
educated bilinguals who are mutually respectful of cultural differences. 



5.2 Oviltural or Etlinic identification of ta.rget students in progran 
by number and of each: 



page 



Indigenous iimericans: ilunbei 

A1 Navajo A1 

i\2 CheroI:ee ^2*^11!^ 

A3 Otiier (specify) A3 \ 
A TOTAL No. of /araeri.cs^i Indian a''^^^ 

Aaericans of other etlinic bac'rjrounds: 

B1 liexican-Ajaerican B1 

B2 Puerto-.lican 32 [ 

B3 Cuban '^3.]IV^] 

134 Other Spanish-Anerican 

(specify) 

B TOTAL No. of Spanish- E ' 

spea::ing Auericans 



Per Cent of if inferred, 
Total Students check (v/) 



f 



^/^ 




' C Portuguese-Aaerican C 
(J) Franco-American r^ax<A.an 2 
* uhinese-Anerica:i t: ^ P 

H llussian H 
J Other J 



. . . 



I TOTAL number of H-afT target 
students 



S7 



5.3 Ethnic identity of English nothsr tongue students other than target 
poptiLation, if specified, ^cfj number and per cent. 



^1 

S2 



— ^. 



>some 



II TOT:iL number of 2 IT students 

other than target population . LP .7 . 

SOlrv>ft. '^•^g •sfu.^ei^fs Art. pro 

5 •4. Students' native language or nother tongue if DIFF5LJ3KT 
fron their dcmlnant language. 

(specify) 

Dpuinant language. ?if f P.^-^ent lla tive Lanp.uaj:'.e ilraber 

1- Snglish '* \ if xiuy\ ! ! ! ! . \ .^S 

2- Spanish _ 



Per Cent 
...Ti.'s 
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5.5 Students' Dominant Language and a:tent of Bilingualisx: 

Doninant language i Ilunber of i;onol5.ngua3j IWoei- of students Bilingual 
of students in prograiA Students | to any extant 



B1 iiexicaii-Aaerican 

B2 Puerto-.lican 32_ 

B3 Cuban B3'7*]** 

ether Spanish-Aaex"*ican 

(specify) 

B TOTAL No, of Spanish- B . 

s?ea]:ing Aaericans 

> C Portuguese-Zaaerican C _ ; , 

(5) Franco-American ^^c^^<l»0JO ^ *ilH!4 . 

T Chinese-iinerican c^^^^v.^ ^ 

G 3s::iiiio r>r^<\o^j q 

H llussian K 

J Other J 

I TOTAL number of N-EilT target 
students 



c' 

'% 




r 

... 



57. 



5.3 Btlonic identity of English nother tongue students other tlian target 
population, if specified, by number and per cent. 



'2 



I]2 



- II TOT.\L number of I2IT students . 

otlier than target population ^ JLP. f . 

5.4- students' native language or mother tongue if DIFFIiLJ3rr 
fron their docdnant language. 

(specify) 

Ppmnant lajiguage, Dif f ereixt Ilative Lanp^jajje limber 

V-aigiisii ^* \\ ^x%^y\ ^ . [ [yss 

2-Spanish ..... .... . , > . . 



5.4 



Per. Ce nt 

r" *5 5 



5.5 Stvidents' Doninant Langviage and Es'.tent of Bilingualisri 



IerIc 



Doninant langtmge 

of students in orograr/ 



i;Woer 



7^ 



C iOl English t|3 

A ikierican 

Indian 

^ Navajo 

Cherokee 

Keresan 

^ ' ^ Other (spec.)* 
^ Spanish 
Portuguese 
D \}\^ French 
F Chinese 

G , Eskimo [ [ 

H '.ussian 

J ^ Other (spec.) 



TKuaber of ilonolingua]! Huaber of students Bilingual 



Students 

not 
spec. 



i40. 



to any extant 



j not I only listening speaking 
, spec.: comprehension ^ability 
' No. % 'Ho* % 



TABLE I 
CLASSIFICATION OF STUDENTS 



CLASS! F 



ON 



LANGUAGE DONnNANCE 



ENGLISH FRENCH TOTAI. 



SLACK 
NOT BLACK 



28 
89 



■81 
74 



109 
163 



TOTAL 



117 



155 



272 



MALE 
FEMALE 



64 
53 



77 
78 



141 
131 



TOTAL 



117 



155 



272 



EXPERI^e^^AL 



KINDERGARTEN 
FIRST GRADE 



43 
29 



36 
51 



79 
80 



TOTAL 



72 



87 



159 



f 
i 

i 

i 
I 

f 



CONTJOL 
KINDERGARTEN 
FIRST GRADE 



28 
17 



31 
37 



59 
54 



TOTAL 



45 



68 



113 



March 1, 1971 
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5.6 recruitment of Students; 
0 - not specified 



5.6 



page 
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^TV Snglish ilother Tongue and Mon English liother Tongue 

Students are required to participate in the bilingual progran 
2 - Only H-I2IT are rec^uired to take progra:^^ SilT^s participation 
is voluntary 

: StSeS? Kiejite¥a§IS&n'i^'j°ioJil '^l^k'^of project (in^^^itljOn to 
5.7 Proportion of T '>oin pupils in project area: see Chart C ^ 
n.s.-not specified on the cnart 



5.G Comunity Characteristics (riarl: silly t?iat ap*oly) . 

if more than one category, indicate percent; for each; 

•1 " inner city-^^hetto, barrio . . _ _ _^ 



2 " major city 

3 ^ sraall city, tovm or subvirb 

U ^ rural, farm 

5 " other (specify) 
reservation 



5.9 A. Socio-econoiiic status of D-EMT participating students 

(indicate specific percent of loy Si^S) 
B. Average famly income, if mentioned ^ a 7 ' 
U.S. _ not specified I O 

5.10 Socio--econonomic .status of HIT participating students 
(indicate specific percent of low SES on the blan!:) 
n.a. -not applicable (no HIT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 

n.s, - not specified 

6.0 SOCIOLIHGUISTIC SUr.VSf 



6.1 



Project states that a sociolinguistic survey; 

I for II for 



(j^was Liade 
2 will be niade 
0 not iiicntioned 



iI-ijixT jjroup 



6.2 If a sociolinguistic survey vias or \all be nade, 



marl: all groups included: 

K 



II ii;T 



^ai-ents 
'2);hildren 
teachers 
U coranunity 
5 others 

(specify) 



6.3 Lanp-uara Hn.iinajir»o ?i..-:T r^-.^.,- 



5.7 »:45yfc 

5.0 „.H^ 



5.9 A. 

B> I. a ^4 

5.10 



if- 



5.11 



6.1 I 

II 



6.2 I 

II 



5tG Cornraunity Cliaracteiustics (nar:: ally that a^oly) ,v 5.S " 

if more than one category, indicate percent for each) 

•1 - inner city-ghetto, barrio 5^ 

2 ^ iiajor city ' ii 

3 ^ small city, tovm or sviburb* ' 

U - inaral , farm 

5 " other (sgeciry) 
reservation 

5.9 A. Socio-econoiiic status of U-EMT participating students 

(indicate specific percent of lou SZG) q 
B. Average fajaily incoBe, if iuentinned Ci 7 ' 
U.S. _ not specified » O 

5.10 Socio-econoncoiiic -status of ilH! participating students 
(indicate specific percent of low S3S on the blani:) 
n.a. - not applicable (no HIT) 
00 - not specified 

5.11 Proportion of migrant students in project 5,11 
(indicate specific percent) 
n.s. -not specified 

6.0 SOCIOLIlfGUISTIC SU?.VEY 



5.9 A. . H^O % 



5.10 



6.1 Project states that a sociolingi\istic survey; 

I for II for 



^L?was Eiade 
2 \nll be liiade 
0 not. t\ent: oned 



.K. 



II iilT 



6.1 I 

II 



6.2 If a sociolinguistic survey Mas or \rill be luade, 6.2 I 
mark all groups included; II 

I N-aiT 
^Oparents X 
(2>hildren 
3 teachers 

4. comunity 

5 others 

(specify) 

6.3 Langmge douinance of groups (checl: A Jifcarents . D X children, C_ teachers ^ 

vill be deterained by the e::tent each language is used in different donains 
tlirough various neans of comunication. 



DQLIAIMS: 

1 IIoLie 

2 Church 

3 School 
A l/orl; 

5 Socializing 

6 neighborhood i 

7 f ilia-TV-radio 

8 Magazine s^nexfe 

9 Others 

(specify) 



specify extent descriptively: never, sonetiines, ali/ays 
US2 NCII-aiGLISH Lm. uSE I2IGIJSH 

LISTSIIinG SPCAIilllG Si^IHGiirxaTiiia] 



c 



LISTEiraiG SraAICIHG^ .SADING ; ]l lITIlIG 







pa JO 5 - 

6.4 If not included in survey, how was student's language dominance 6,4 



determined? 

1 - inferred by use of surnaiae 

2- established by formal testing of stv.dents 

3- assessed by inforraal means (specif^^ how) 
4*-not merjtioned hou lanjua-'O do:iinanc3 was 



X 



II 

HIT 



(check all tliat apply; 
An analysis to determine if an interlangxiage exists 
in the community, (e.g. 5 a mixture of two languages 
which sei^ves as a single system of communication for 
a group of people). 
1-yes 
0-no 

^^cioliii'^'-ictic av:jvoz' inc3aidcs itc:: 




6.6 



6.7 



6.8 



6.9 



lI-EliT parents' attitudes toward maintenance of child's 
K-SIT in particular domains of use or complete shift 

^ English 

(^yes 
0-no 

SiT parents' attitxides tomrd their children's learning 
of the N-SaT language 
©yes 

0- no 

Children's own attitudes regarding the second language 
they are learning and the speakers of that language 

1- yes 
0-no 



6.6 



6.7 



If not included in su3nrey ho\; were parental and/or 
comi-iunity attitudes toward K-SiT maintenance 
determined? 

l-will.noA be assessed 
^will^be assessed, met!iod not specified 
^39has been or \dll be assessed by method other than 
sociolinguistic svunrey (specify how) ^U<L5Hov^»\<^>% 
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6*10 1-After sociolingtiistic survej'' is j-iade^ ho\; does it influence 6.10^ 

program? (specify) (e.g. transfer or naintonance instmctional 

prograifls) v^& KooJ ^ ApP^^^^^S^ fre-^A^^**^ 

0-not mentioned ' 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nu.iber in eacli category; 
(indicate non-English language in each bo::) 



l^yl.^^g^C'e dominance not specified 



(if any information is not 



a group of people). 
1-yes 
0-no 

j^cicli^vvlctic mMvo:* includes itoiic coverinct 



6.6 



6.7 



6.8 



6.9 



II-HiT parents' attitudes toward raaintenance of child's 
H-aiT in particular domains of use or coLiplete shift 
English 
^yes 
i)-no 

SH parents' attitudes to\^3rd their children's learning 
of the K-aiT language 
©yes 

0- no 

Children's own attitudes regarding the second language 
they are learning and the spealcers of that language 

1- yes 
0-no 



6.6 



6.8 Q 



If not included in suirvey ho\/ were parental and/or 
codLiunily attitudes toward K-SLIT naintenance 
determined? 

1-will not be assessed 
Jj-will be assessed, aetliod not specified 
'^^^lias been or will be assessed 1^ method other than 

sociolinsuistic survey (specify how) J^«»tlO?>?..»LE*. 



6.10 1-iifter sociolinguistic surve3'' is j-iade^ hoi; does it influence 6.10^ l_ 

program? (specify) (e.g. transfer or naintenance instiiictional 

programs) Kou> ^ hpp^ ^^^ % fre^A^^'*'* 

0-not mentioned • 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nui^iber in each category; 
(indicate non-English language in each bo::) 



Language dominance not specified 
. . ilother tongue not specified 

j\ not specified whether Bonolingual or bilingual heading and couple te the 

rest of the ciaart) 



(if any inforsiiation is not 
specified, cross out tliat 



I 11 E Dom. 
NEMT 

II E Dom 

E Don 



_ ^ 

.N^ 3 



7-1 J ^Jo. 

II A 



A Total HuBber B Total HuBiber 
Ibnolingual Bilingual 



A 
B 
N 



.SL 



Total Uiriber 
of Teachers 



ERIC 
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7.2 Lingtiistic background of pro.iect aides or paraorofogsionalSy by nmber : 
(indicate non-English language in each bo::) 
L anguage dominance not specified 



1. 



Jbther tongue not specified 
JJot specified whether nonolingmil or bilingual 

A Ibnolingual B Bilingual 



(If any information is not 
specified, cross out that 
heading and coiiq;>lete the 
rest of the chart) 



I N-E Dom 
N-SHT 

II E Dom 

II E Don 
I N-Eirr 



A Total Number 
14onolingual 



7.2 



No. 



I B 
II A 
II 3 
II.A 
II '3 



10 



A 



ISL 



B Total Nund>er 
Bilingual 

10 



N Total Number 
of aides or 
paraprofessionals 

iO 



B 15 
N JO 



7.3. 



P9 



ii 



C 



7.3 Language (s) used bv bilingual progimi toa cl;o::"ss 

. (ilark all that apply) ^ ~ — - , , * . 

1- Bilingual teachers teach in only one language Prc*^€-k# 

A^laJBilingual teachers who teach in only one language teach in their 
^"■^ dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0-language(s)u8ed by teachers not specified 

l.U Language(s) used bv bllinmial 3io-t:-j i ^dd^ or para!3-o rcG£ic:vJ,s- l.U^ 
(liark all that apply) 



1 -Bilingual aides instruct in only one language 
1a-Bilingual aides who instruct in only one language teach in 
, thfeir dominant language, whether or not it is their native language^ 
i ilingtial aidec who instruct in only one Icnr. tccch in their native lang,: 
1b-only if native lui^ucf^c is .,lco thuir dcr;inc^.t l..:;f^.,;;e 
1c-,.v»,r* if nr.tivo language is not their doiiinant language 



p3HC 



II A 

II E Doo ' II B 

BIT . IIi'^ — — — B. ./ 

ir B ifi. w 70 



II E Don , ^ A 



N Total Number 
A Total Number B Total Number of aides or 

Monolingual Bilingual paraprofessionals 

10 ID— 

7.3 Language(s) used by Mlingual progran tca cl.pysj 7.3_J[i 

1 - Bilingual teachers teach in only one language Frcv^cK. 

/lyBilingual teachers who teach in only one language teach in their 
^^'-^ dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0-language(s)used by teachers not specified 

7.4- LanguageCs) uped by bilingual_ Djx>'rjj. ; L.idos or parja:3:."ores6 .ic;ioJ,^s^ V.^^. 
(iiark all that apply) 



1 -Bilingual aides instruct in only one langiiage 

1a-Bilingual aides who instruct in orJ-y one language teach in 

their dominant language, whether or not it is tlaeir native language, 
t'ilingual ^Ades \foc instruct in only one Icjir, teach in their native lang. : 
To-only if r/Ltivc lunr^ro is ..Ico thoir dcriincjit L.:ifn2..;;e 
1c-^v*.r. if nr.tivc- language is not their douinant langiiage 
1-0 not specified 

^^ilingual aides instruct in both their native and second langiaage, 
^^regardless of which is their dominant language. 

O-language(s) used by bilingual pre ij-: <:.LCr.o v.ot r/occiJied 

7.5 Cultural affiliation of teachers, aides > project director and evalviators by 
number and percent (llaric all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Svaluatcr(s)No. % 

P"'*'-in^aiP f^'vC 



0-not. specified 
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7 . 6 SelAction_of J!r3iT_ XToR Ipcsal. cOTpuni ty 

O^ot specified , 
ilvciber of K-3iT program teachers froti lccc.1 cormunity .i^. 

indicate specific percent on the blan!:, or . x- t 

if specified dsscixptively, 

1-fev; 

A = teachers 2-some 
B - aides 3-nany 
^-siost 

5-iaore than half 
0-not specified 



. pace « 
7.6 No; 5^^ 



1o. 

5 



7.7 

B ifO]^ 



no. 's 



7 fi" Teacher Qualifications - Training and e:5)Grienco prior 'Pi^oject 
TinS-catfnmber of tVacl^^^^^^ - 
^ if given) 

n.s.-cualilrcations not spcified 

O-oreviouG courses not specified ^-P4^n-^r.n-xr on a 

1 teacher nust neet a specified level of langtmge proficiency on a 
--'Snda^^^^^ proficiency test of the non-English language t.uough 

3. previous teaching through H-3iT (in country wnere it is a native^ 

"""language, in Peace Corps) _ -.o^.Icp 

/ i)revious teaching in local are^live in tho catiuiiixy - , . 

5. courses in H-HiT lan/raage structure and usag^ linguistics or FL trainm 

6!' " "'courses in litaratur^' or liteiacy in Spaiiisli 

L'--3^yyevi3SfidSation xhrough b-SIT/content of cou^-sas leair^ed tjuwgh 
o*"' courses ii. teaching SSL/aucUo lingual approacl: -""V 
io"""' courses in laethods of teaching M-HIT language/lapaiage develo:.x:e.it 
ll*. "" courses in methods of teaching cortent (e.g. mthTin i^-^iT 
12. "certification in ESL/or e^cperience teachinc; -JSL 
13* certification in teaching H-aiT 

it:--r:r.s°s1n'^S heritage, values, deep cultu.-e of o. 

16. ^ other qualifications, specify 
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8.0 STAFF DEVSLOHiEWT 



8.1 A 

B 



0-No staff training nentionod 

8'.1 The project is^ piTerXnj:: train^^ teachers A. For B. For Para- 

bsd/oV follpuinf_arpas 'Q^Pfj^^^lPJ^^ 

(raark Vll that apply) 

n.s. -Training indicated^ but nature not specified 

1-Snglish as their second language , 



4,-jjlOSt 

5-nore than half 
0-not specified 



7.8^ 



no. *s 



Teacher Qualijricatipns, - Training and e:q5crienco 'Qrio'^ 1^ •:)roicct 
Tin'dicatV nmber of T^^^ with each qualification, k^ o - j^ j ; 

if given) 
n.s. -qualifications not spcified 
0-previous courses not specified 

1. teacher Bust neet a specified level of language proficiency on a 
"'^standardized proficiency te-.t of the ncn-Englich language tiirougii 

which (s)he will instruct 

2. teacher must meet a specified level of coiiiiViunicative corapetence m 
the non-3nglish language deterrained by a structur-ed intervie;/fluency 

3, previous teaching through II-3IT (in country where it is a native^-^^;tive- 

language, in Peace Corps) non^ 

4, jjrevious teaching in local aref/live in the coiLiunity pexence 

5/"*"^ CQursos in N-HIT language structure and usag^^ linguistics or FL trainin 
6._[_co\xrseB in II-S literature' or; literacy in Soajiish 

• ' ^ust be bili^r* ^*U33. 

"any previous^'education xhrough T'-SIT/content of coui*s3S learned t^-^ough 

9. * courses in teaching ZSL/auxlio lingual approach 

107*"^ courses in methods of teaching N-2iT language/lan;vua£e develop:.:ent 

11. '^ courses in methods of teaching content (e.g. mathjin H-3iT 

12. ^ certification in ESL/or e::rperience teachiii;;; 2SL 

13. ^™ycertification in teaching K-aiT 

14. /'^ cross cultural courses ^ 

15. ^1 IL^courses in the cultural heritage, values, deep cultui'e of K-iiiiT or 

16. ^ other qualifications, specify travel 



erJc 



8.0 STAFF DEVELORiEHT 



8.1 A 

b" 



0-No staff training mentioned 
8;.l IX^. prole ct^ iA.^^ A, For B. For Para- 

§r4.j^PJ. ^ ill jtiie fplXoian;! areas ;T^^^ profos sionals. 

(mark all that apply) 

n.s. -Training indicated, but nature not specified , 

1-Snglish as their second language ^ . 

-The teaching of lihglish as a second langxiage^ 

as their second language 

)The teaching of X as a second language 
liethods of teaching other acadenic subjects 
'^6-yiethods of teaching other academic subjects 
in j1 .anguage . 



J. 

X 



r. . . ........ 8.2 I I 10^ 7 S 

and practices oj 



G.? Staced reals oi 



oeacner cramii^are: 



Students 
•I N-EMT II EMT 



1 - Under Suaiidin;:' of. socio-cviltural valued 

2- Cross-culburel training 



3-Sensitivity to ethnocentricisia and lini:.x^istic snobbei^ 

^J-ij.'areness oi the sociel-ewotional development oi 

^5^'''rater*;ies for accomodatinij; the different learnin:: 
styles o:r rfertck^&pftiLkirxc^ tivlVAr^ irv 
Stra belies for cognitive development of 



-X- 




tratenies for reinforcing, the self-esteem of 



ithods of cross-cultural teaching or teaching the 

biculturcd. component 

l^onmilation of pupil performance obpectives 



ItjMethods of evaluation of pupil performance object ives 
List specific courses if given (or Xerox and attach) 



± 



X 

1: 



4 
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80 Methods of Teacher Training : (Mark all that apply) 8.3 3^ 

d^-courses ' " 

2-experiential, teaching supervised by naster teacher 

ry-workshops where teachers offer suggestions to each other 0 H ^ 

^use of video-tapes of teachersfor feedbacl: on ho\/ they are doing • 

5- cross-cultiiral sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders system) 

7- other (specify) 

8.4 Project provide^ Released time t o te achers an d -oaraproffesion^ ^ C.A / 
als for .joint lesson plann ing: ( ^-ye ^ 0- not mentioned 

8.5 ProleAt pro vides, for 'oarapro f e.ssionals to recei ve co^^rse credit 8.5 _J 

tgjigjjL .eventiml . certi :(^yesN Q~not mentioned 
Hov/? (specify) , JTZU^^ „ 

8.6 Par aprof e s s ional * s_role : ^^3^ ^ 

1 -teaching whole class ^ 
^teaching small groups ^ p5 1 0 

kutoring individually ' ' 

^-clerical 

5- contributing to hi cultural component 

how ? ^ 

6- liaison v;ith parents 

, 8»7 yrajjiing for pyojept tegcjigyg ga>d^a£a^IggMpQa^ 8.7 A h CI 

(mark all that apply) A for teachers B for aides B i ] SL 

0- not specified _ ' 

1 - University faculty 

2- project*s llastoi? Teachers I pHA C 

3- project^s teachers * 2" t 

4- -other (specify) HL. 

rt rt , no. 5S 

8.8 Miaiber^^Pro£o^^ 8.8 1 KS 

1 - bilingual 3 h5 

2- bicultural ^ r 

3- N-EiiT (specify background) p ^ 

8.9 Txalnj.ng _i_s provided: 8.9 

1 - during a summer session * 

2- during the academic year 

3- other (specify) 

8.10 Srte nt of tr aining; 8 10 A 

^ (indicate no. of houi^s) * ^"C 

A1-appro::imately eqiiivalent to a 5 _ weoIJLy 6^^, ' ^ 

Q oollego course 6 ^'^'^ _ monthly l\ 

£RIC 2-more than one course 7 '^^^^^^ bi-monthly 

'maKta 3-less tlian one course 



als for ,ioint lesson :plannin^z; Q-ye^ 0- not iientioned 

I 

8.5 Pro^iect pro vides for parapr of essiomls to re ceive coiirse c redit 8.5 

tpvard eventu al per tifi cation ;(i^yes^ O^not laentioned 

How? CspecifyT 

8.6 Par avrof ess ional^ s role ; 8.6 .^^^.^^^ 

J^- teaching whole class ^ M /* 

teaching snail groups P »^ i 

^tutoring individmlly 
►-clerical 

5-contributing to bi cultural component 



6-liaison idth parents 

8.7 Training for project t eachers and paraprofesslonals,^ Jig, g iven, by j 8.7 A 1 1 

(mark all that apply) A for teachers B for aides B i ^ tL 

0- not specified . 

1 - University faculty ^iL. X T 

2- project*s HastOA" Teachers .A^^ ^ V-^ 



f 



3-project^s teachers 

4.-other (specify) 

ilO. % 

8.8 Number a nd Propprt ipn pf perspmel givi ng teacher tr aining who 8.8 ^i>^ 
are; 

1 - bilingual 3Jtf — 

2- bicultural n ^ 
■ 3-N-EiiT (specify bac!cground) f 

8.9 Trai ning is provided; 8.9 ..^ 

1 - during a s\ ler session 

2- during the acadeLoic year 

3- other (specify) 

8.10 Srtent o f trainin/y; 8.10 A ^^.^ 

3 (indicate no. of houi's) ^^,„r\ ^ 

Al-appro::imately equivalent to a 5 veelzly ^ 

ooliego course 6 monthly 



2- Gore than one course 7 bi-raonthly 

3- less tlian one course 

4.-other (specify) ^ ^ 



no. 

8.11 Hmbe y. and Prop_o_rtipn of teachgrs, fitte 8.11 JJ5!P 

Dr; if specified i.iscriptively, indicate: 

0- not specified 6-iiiost 

1- 100^ 7-nany 

2- iiiore than 15% 8-feu 

3^50-7^;^ 9--other (specify) _ * 

A-25-50;^. 

9.0 TEACHERS^ ATTITUDES 

9.1 Teachers^ attitudes are assesses; (Mar!c all tliat apply) 9.1 ^iJ^^jL^J^ 

0- not mentioned 

1- to N-EfET language or dialect O 
N-HWT students - expectations of achievei?.ent 1 

i-to N-HiT culture 



4.-prior to participation in bilingual project ^PP * 

5-after project training ' . J 

©after participation for a period of ti:.ie in project (^C^n Udl ' 

^throxigh a questionnaire . ' , • 

8-other (specify) 
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10.0 STAFF PATTS^^IS 
10*1 Staf f pa tte a-ns: (:aar:: £'.11 that apply)l0.2 Staff; 



0-not specified 
j^eaji teaching 
i^cluster teaching 
3^hared resource teacher 
f-other (specify) 



10.3 Ayera^^ nui.iber o f _ pu pils, pejr clc.s s. ^ 
0-not specified 



10.1 
10.2 



Qp^ilingiial teacher 
2-2SL teacher 

5- bilingual coordinator 
^^4^ides or paraprofessionals 

>-consxiltant psychotherapist 
or guidance counselor 

6- other (specify) 

0 5p£X.vOLViA^ rtfiuCVxt-^ 



pate 9 



10.4. Ayera^e_ nvcnber of aides, p r_ par aprofessionals Pi|iL class.: 
0-not specified 



10.5 Avexagjp^ji\ub.er.^iL^^ 
professionals ) , pey. clas : 
0-not specified 



^^idfifi (or. para- 



v[>individuaily 
(gAin sraall groups 
0-not specified 



1 0 ♦ 6 Special^ .^M6..^A.PjiPiis. hMASg.J12?JL ffJiPJ^l"tZ. .in learning 
_ is^_given: 

by I Q)-teacher 

4-special remedial teacher 
(SD-paraprofessional 

6- parent tutor 

7- older student tutor 
^^eer tutor 

9- not specified 

10- no special help given 

11.0 INST^wUCTIOIIiU. C0IJP0IM1T - DU.JlTIOII ;j:d EITZIIT OF 3ILIim\L COIIPONSNT 



10*3 

10.A J 

10.5 ! . 

10.6 U^fi ^ 



11 Duration of Bilingual Education (policy) I II 

N-2IT_Jan£U^^ jlE ijoj.; ^ dqj, 

(marl: all that apply") i^ijs, M 

0- not specified ho\; long 

1- as the alternative language of learning 

as long as desired ^ 
/2-^s the j(nedim of instruction for special X 
^^-^ubject uattar (e.g. cultvjral heritage) 
3-only for the len^^^th of tine necessarjr for 
the acquisition of sufficient liiglish to 
periiiit learning of acadenic content at an 
acceptable level in English 



11.2 Hoy rW.yi?l^?A dpes^prpjec^t. s^tf^t^^^ is. pptinal_fpr instrja^^^^ 
for 1 -.4a2..j&'P;^P. ,*thrpugli II-3fT ian^uage^ tp cpntlnue?" * 



III 

z Don 



11.1 I 



II 



11.2 



1 — 



0-not iaoritioned 

if for a particular nuaaber of years t 

.2 -i r C /- r,. n 



0-not specified 

10.4. Average^ 10. 4 1 

0-not specified 

10.5 kf3X^!ie^Jm^^^:^^S^-Iij3Lvr biline^ifll Jdd^ i^ii: pana- 10.5 — ! 

jorpf es sipna^^ clas.t 

0-not specified 

10.6 Spe^jial^ aid^^^ 10.6 i^l-i.!?] ^ 

is^^vep.* ^ 
^individually by s ^teacher 

O^in siiiall groups 4,-special remedial teachei- 

0-not specified (JXparaprofessional 

6- parent tutor 

7- older student tutor 
@^eer tutor 

9- not specified 

10- no special help given 

11.0 INSTi^UGTIOlJiU COIiPOmiT - DUUiTIOIl ;j:D SITSIIT of BILIr]GUi\L COilPONENT 

11.1 Duration of Bilingual Education (policy) I IX Hi 

N-aiT lanRTiage v;ill be_ najji.taine.d irLJg?ogygn> lE 'MU 15 DOh jDOil 
Xrmvt all that apply) * " MhE El^ff I^IEIIT 

0- not specified ho\; long 

1- as the alternative language of learning . 

^^'OT as long as desired V V/ V 

\2^s the riedivip. of instruction for special ./\_ 
V^subject Liattar (e.g. cultural heritage) 

3-only for the len^^-th of tine necessary'' for . _ . 

the acquisition cf sufficient English to ^ 
permit learning of acadenic content at an 11.1 I _jfi... . 

acceptable level in English II piS' 



11.2 Kpw r'^i'?y.yft'^?-S does. j3J;ojecjt^ s^tc^te is^ p2tixaal, for ^nstnictio^^^ 11.2 
for 1 --IliT group, thrpugli 11-?? IT ian^uage^ te. continue? 

0-not i;iciitioned 

if for a particular niciber of years t 

1 2 3 4 5 6 7 C 9 10 11 12 (I3) 
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• (if specified in tems of a condition, please state it - 

e.g. "if a child begins learning in iT-ISIT and English in Pre-Kj 
H-SIIT instruction should continue 'through high-school") 



-1 = 



Duration of Bilingual Education (in practice) (ilarl; all that apply) 

11,3 Second lan^a^e learning, is. inti-oducea in which f^rade; 11.3 I _/.T_ 

cVdVr"c^''K.A. "(if no'Sff) II . /.T. 

13= U= III./.'/-. 

for each grovn II. A. Pre-i: K12345&"789101112 

I r:-i3 DOh * / . „ 

iiEDou _ y ..■ ... ... .. _ ... 

Ill .; DOh/HEI-iT .} , 
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11.4 T^J.^Weptj2jp j.ei;.t yXlk ke_XiP^;?.d to. a. .£u.tjir,e. jBjLjLijiguai 

Progran at the indicated grade level.:. js±ndics.te_ .spe.cif.ic g.r.a.de) 

" 00 Onot grades " . U Voc. 

code: (if no 3IT).cpccif ied l-S 4--6 7-9 10-12 13-c611cgo training 



I Dou 

II •;-?:)! ji - st"" 

III IHrDOIj/Nliiir' " 



K 



code: 13=College or University (Other professional training) 11.4- I . V^., 
li^Federal, State, or Private Vocational Job training II „*l_':4 . 



11.5 .%cpnd. .language jL.eaimng. for. 2hglJ.s,h_dopinan^^ s.tudents, ig. 
P.roxeQted. tkr.oug.h ^rade.: 

bd" if 0 not grades 
code: no ail specified 123456789 10 11 12 

II Sir ■ _ X, • 

III N-SiT^ Doia . .. ... A — 



11.5 lo _s?_ 

n Jr.. 



11*6 LeaiTi.in^An theixi njatiye. language f or^ Npn-Sigli^sh dominant 
students is Piiqjected tJirou/jh ^*ade: 
0=noV7peVin7d/ci-ade l^'T'T U 5'* 6 7 G 9 10 11 12 
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11.7 Tlie amount of instructional time in and thi-^ough their native language 

per day for H-HiT students who are K-E dominant iss . 

^ . art 

code: O=not specified uFioath s = science ss = social studies »-*A- lar^t^^x^ 

/ J iiin. per day Total Min» per Subjects taught % of time per day ^of 

of instruction day of any in native lang. instructic& ' " ^ 

^ teughJiraQL„™^ . tl:>;oMi MI?. i 

Pro K ^ i ' G r*. 

1: yVsf A/^*SS.Ma,. LA..,J: .Mo..^/^ 

2! itls..-. .ns A^A^^.Hu haV»^^^. ... . 

y -i ••• 1 — 

^ - " - • t--- ^ 

5 ^ ...,..!.... 



7: 



9 ... 
10.... 

11 . ., 

12 



6 
'7 ■ 

!i' 

"10- 

'XI 
12 



11.10 The amount of instructional tine in and through tlieir native language 
for iT-2IT students who are English doi-iinant is; 

code; 0 - not specified N.A. = not applicable, no K-ESIT, E doia students 
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11.10 

llin. per day 
of instx^uction 



Total Iiin. per 
day of anj' 



11.11 

Subjects taught 
in native lang. 



11.12 

% Ox tine per day of 
instruction 



1 1 • 5 Second languafie. ;Leaniin£. .fpi\ .Ito^Lli shjipoiAaat Agents ij. 
projected, thxpugli ^rade : 

00 if 0 not grades 
code:' no 2iT specified 1 23A5678 

111 N-SfT/D Dom 1"* .... - A. 

11.6 Leaiming., in. their nativ e langua ge for. >loji-2p^igh. dpm_i.nant 
students is Pi'qjected ttirou^h. jgrade : 
0=noV7peViYied/ci'ade i2 3A5678S10 1112 



11.5 U 



9 10 11 12 
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11.7 Tlie amount of instructional time in and tlirough their native language 
per day for H-HIiT students ',/ho are N-E doriinant is: 
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code: O=not specified uFnath s = science ss = social studies lf^»>^t^«>-9e 

TI.7 11.8 11.9 
iiin. per day Total Mn. per Subjects taught % of tijne per day _of 
of instmction day of ar^ in native lang. instructic& 
thrfiiifilLJrm jjisjamtisiL.. . ^^^--fSi'- i 

!-":hr::::::::-'::B5:::":::::m 

1 ; rt^ ^y^j - A,/^,sSf Ma,. lA... J. . h o. •A . 



2i.. 

3' 

4 — 

5. — 

o, 

7 



10.. 

11 

12 



1' '•' • 



— i. 



2 

3.'.' 
5. 

6 ■ 
7" ■ 
8 ■ 
9 

10" 

;i' 

12 



i'l.lO The amount of instructional tine in and through their native language 
for N-HiT students who are English doiiiinant is; 

code: 0 = not specified N.A. = not applicable, no II-EiiT, E doia students 



r>— - f 

1 

2 
3 
A 
5 
6 
7 
8 
9 
10 
11 
12 



11.10 

llin. per day 
of instruction 

_tlS . . - 



I. 



ns. 



Total iiin. per 
day of anj' 
.., jmtmatAOA 

.. 

... .n5.. .. . 
^ ... 



■ T' 



11.11 11.12 

Subjects taught % of time per day of 
in native lang. instruction 

. „ through N-3?r, 

..r^A,iiK^ /9e »i.i^.!i... ..hd,pA 



•I — 

f 

! 



• • -4- 



•••1? 
. ..'5. 



HP o/o 



., .6. 

.!? . 

8 

• » • 

...9. 
10 
! 11 

1.12 



1 0 6^ 



INSTRUCTION . 

' <4Hnn for the 1971-72 school year will be about 

Numerical class composition for the 

^ . .,tU, .ear of .Me^nUtion. However i . 

.re cfu, co„s.der.t,o„ .s ..n, ,.ven to screen., cMia e f 

Lc. dominance. For MMer,.rte. leve, tMs screeM., ws do. . 

r^Utratlo. U IS anticipated tKe percent,, of rrenc. dominant cM, ren 

,0 . to Sl,t.nve or sevent, per cent. Screen., pro«.«s we« 
,.s.d on fo»r criterl. wUK re,.rd to tKe cM,d .ein, presented «n 
series of ,0 questions or st,te.nts «de In FrencK. T,«se enter I re 
„ „ cM,d understands tKe .estlon .ut does not 
,^^ ,f the Child understands the question and answers 1n Engl.sK. (3) If 
1 c 1 d .derstands the question and ,ns«rs In French and If t. ch1,d 

,n«ntory »ay found In the appendix, (^s.c Xe.c. ^ -> 

This screenin, process was undertaken to narr<». the ran,e of nt erin, 
.eha.1or hetween French and En„1sh do»1n.nt children and to fac, it. e 
the introduction of standard French on a .re Intensive hasis . s « 

within the tar.t ,roup. ^ch .re e.has1s will he placed on the 
,„troduct1on and utilization of standaH French which In ^ny cases w l 
... ohvlous to the Child. This will he done to prevent the did r» 
experlencin, any sha. or discovert when co-unlcatin, In his dialect 

response «y he In non-technlcal hut standard French. Staff personne-Ul 
Jectthel ,1es to ».1n, the transition f«. dialect to standard 
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French :s subtle as possible. This will be accomplished by introducing less 
vocabulary and more sentence structure and pattern practices at each grade 
level. Great stress will be placed on reinforcement by specialist teachers, 
classroom teachers and aides. In addition to reinforcement of vocabulary 
^and sentence structure, serious attention will be given to other areas of 
effective oral language such as correct pronounciation, intonation and 
enunciation. The following chart is illustrative of the basic process. 
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Project personnel are keenly aware that program duration Is five 
years, and that at the end of that period classroom teachers should be 
sufficiently oriented to bilingual Instruction to assume this responsibility 
under supervision. Therefore, extensive efforts will be concentrated during 
the remainder of the program on training classroom teachers and aides on 
the rationale, techniques and methodology of bilingual education. Through 
frequent inservice sessions of regular classroom teachers and guidance from 
the specialist teachers and associate teachers from France and the curriculum 
specialist, the classroom teacher will gradually and progressively take over 
more and more of the actual French instruction. The paraprofesslonal in 
the classroom will receive much the same training and will be a capable 
leader to direct the activities of children individually or In small groups 
to reinforce or enrich areas of instruction in standard French. After the 
five year period, it is the ultimate goal that the specialist teachers and 
curriculum specialist will, as a result of the additional training and 
inservice sessions for teachers and aides, do a minimum amount of teaching 
and function primarily in a supervisory or consultant capacity. It is a 
possibility that the specialist teachers may, because of regular teacher 
turnover, have to resort to some classroom teaching and do more In the 
area of training classroom teachers and aides, in addition to coordinating 
and supervising French instruction in the classrooms. 

Specialist teachers are striving for a higher degree of correlation 
between regular classroom activities and bilingual activities. For example, 
during the 1971*72 school year classroom teachers Involved with bilingual 
education will be requested to correlate their own units of instruction so 
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that they parallel each other. Bilingual specialist teachers will then 
correlate their French units sequentially with those of the classroom 
teachers. Specialist teachers will meet periodically with classroom' 
teachers and aides to recoomend ways in which standard French may be rein- 
forced during the non-French periods of instruction as well as to provide 
concrete ways to enrich the standard French of those students who may be 
grasping it more readily. Paraprofessionals, especially will be utilized 
in this area. As the program progresses and the curriculum and nwthodology 
becomes more stabilized, curriculum specialist and specialist teachers will 
progressively devote more of their time training classroom teachers and aides 

• 

in the techniques of teaching basic standard French vocabulary and sentence 
structure. In addition, specialist teachers will guide bilingual classroom 
teachers in the selection of pertinent materials for instruction in standard 
French. 

The basic principles underlying bilingual education in this area are 
the development of reading skills for the linguistically and culturally 
different children, the enhancement of the self image of the French oriented 
child through a school and community wide respect for his language and the 
unfolding of a mutual respect for cultural differences. To accomplish this 
heavy emphasis will be placed on the language arts. More emphasis this year 
has been placed on the statemnet of specific performance objectives. Although 
some overlapping is expected, these have been enumerated by grade level. 
These objectives have been written with the idea that language is basic to 
the development of thought and skill learning. Careful consideration has 
been given to the conditions important in skill learning, namely, contiguity. 
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practice and feedback. ,t A listing of the performance objectives may be 



found In thr appendix.] Review of these will Illustrate that provisions 
have been made to for adequate development of both cognati^e and affective 
domains. 

Some of the philosophy* techniques and approaches of Dr. Roach Van 
Allen„ noted advocate of learning to read through experience will also be 
utilized. Dr. Van Allen comments in his book "Concept Development of 
Young Children in Reading Instruction , "Children who learn to read through 
experience will not progress through a system of predetermined skills and 
materials. They must, however, develop certain fundamental concepts about 
t))emselves and reading so that they will have a framework on which to 
hang any skills they find functional and meaningful." Teachers in bilingual 
education will, therefore, begin with the thoughts of each child as the 
basic ingredient for development of linguistic competence in either language. 

Periods of instruction will be extended at all grade levels. Since 
kindergarten consists of a half day program, instruction at that level will 
not be as intensive as at other grade levels. Because of the structional 
flexibility existing at the K Level Language Arts and Social Studies will 
be correlated. During one fifteen minute block the total class will participate 
in the instructional process. This will be reserved for intensive exchanges 
In the French language. Those children who relate better in their dialect 
would verbalize with the aide in the classroom to progress from dialect to 
utilizing standard French with some pride and confidence. At another ten 
minute time period, efforts will be expanded to indidualized instruction 
or work with such groups for either preparedness for English as a second 
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language or reinforcement of standard French. 

Paraprofessionals in the classrooms will be highly involved in 
instruction at all grade levels. Aides will be utilized in the individuatiza 
tion. reinforcement and enrichment of instruction. Friendship groups will 
be flexibly arranged so that children may learn from each other as well as 
from the aide or teachers. The aide may act in the capacity of monitor for 
discussions on topics of interest, for listening and telling activities, 
to act as a model for story telling, to introduce sentence patterns that 
were not in their natural speech on entering school and various other 
activities which will elicit the terminal behavior stated in the performance 
objectives. Teachers and specialist teachers will also function in these 
friendship groups where the range will not be wide enough to discourage 
participation or stimulate false confidence. These groups will operate 
for Short periods and will allow children to progress either in French or 
in English at their own rate. 

Instruction in grades 1 and 2 will involve flexibility in organization. 
Some of the instruction will take place when the whole class is together. 
This arrangement would be used for activities such as reading stories and 
poems, children telling stories to the class, introducing words and sentence 
patterns, simple repetition, teaching structured song and movement patterns 
in games, letter formation, to find words that are alike and etc. extending 
experiences for storytelling through picture sets, films filmstrips. field 
trips, playing rhyming games and singing songs that repeat words and word 
endings, planning activities of the day and others. 
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other Instruction will involve working with a small group for such 
things as reinforcing readiness for English reading skills, enrichment in 
standard French, letting children "read" with the teacher or aide from books 
or charts that include their own contributions, taking dictation on chalk 
board to illustrate, developing awareness of correct usage through conver- 
sations about varying ways of saying the same thing, for example, a state- 
ment made in dialect may be reworded In standard French. 

Individualized instruction will also take place. This will be in the 
areas of word pronounciation, sentence structure, furnishing additional 
vocabulary for those children ready to assimilate more, sitting with a 
distractable child to show him possibilities with materials available, 
diagnosing specific linguistic disabilities in speech, communication, co- 
ordination, time concepts, color recognition or keeping anecdotal records 
for future study and for conferences with pupils and parents. 

At the second grade level, especially, attempts will be made to 
introduce reading In French. Since the children will have had some 
vocabulary, more attention will be concentrated on correct structures, 
sound symbol relationships and some formal reading. 

Naturally, instructional pace may have to be modified to meet individual 
and group needs. For many of the children, Engltsh may be the language used 
in his home environment. However, the amount and quality of that language 
may be deficient to the point that during his first years at school, standard 
English must be taught as a second language. The same may be said for French 
dialect as related to standard French. To meet the instructional needs of 
the children and enhance self-concept instructional procedures must be 
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structured to encompass both. 

Anecdotal records kept by specialist teachers indicate In many Instances 
the positive value of bilingual instruction. The following are some samples 
collected during the first year of program operation: 

" is shy. Immature and did not respond in English class. 

I began teaching French and asked him questions but he continued to be 
non-verbal. I asked one question in the Creole dialect and he immediately 
responded. He now volunteers readily and sings out in a loud voice when 
we sing "Dites Moi." He is also participating in English class." 

" is a student who has a very negative attitude toward 

everything. During the week I asked a question, and he was the only one 
who knew the answer. He even answered in a complete statement. I praised 
him for knowing the answer and also for answering in a complete sentenca. 
He is now acting more maturely and his attitude is a little more positive." 

" is a French dominant black child wno attends school 

once or twice a week. He does not participate in English class because he 
Is too far behind and never knows the answer. In French class we are 
talking about animals, and he is familiar with these since he lives on a 
farm. Therefore, he can answer many of n\y questions. His smile for having 
succeeded at something is a delight to see." 

"For the past few days, I have noticed that the children are talking 
to me about the animals they have been studying. Some of the French dominant 
children are speaking more in French with me, whereas at the beginning of 
school they all spoke to me in English outside of class." 

■7 . 
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INSTRUCTIONAL COMPONENT: PRODUCT 
GRADE TWO 

A. Language Arts: French Dominant Pupils 

1. The student can use complete statements In voicing thoughts orally. 

2. The student Is able to vary the tone of his voice in speaking. 

3. The student can modulate his voice according to the text and the 
mood of the talk. 

4. The student is able to write 'egibly and Identify the 26 letters 
of the alphabet upper case and lower case (in manuscript form). 

5. The student can associate consonant symbols with their sounds. 

6. The student is able to spell related words by substituting beginning 
consonants in familiar words. 

7. The student is able to articulate clearly word endings. 

8. The student is able to use a wide range of descriptive words. 

9. The student is able to perform simple introductions. 

10. The student is able to answer the telephone correctly and take a 
message correctly. 

n. The student can Identify the Interrogative, declarative, exclamatory, 
and imperative sentence. 

12. The student demonstrates a knowledge of the marks of punctuation 
(by Inserting the proper mark at the end of a given sentence). 

13. The student can tell two or three of the mast important ideas 
involved before relating a story. 

14. The student is able to tell stories accurately and interestingly. 

15. The student is able to use have not, don't have any, them, those, 
went, and gave in correctly phrased expressions. 

16. The student is able to compose stories and poems with the aid of 
the teacher. 

17. The student is able to determine the sequence of events when given 
pictures In random order and also to be able to relate the ideas 
presented in a story in sequence. 
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18. The student Is able to put sounds together with correct stress, 
rhythm, pauses, and Intonation. 

19. The student can read orally selected English materials with fluency, 
clarity, average Intonation and expression. 

20. The student Is able to comprehend and organize selected English 
reading material. 

21. The student 1: able to interpret what Is read through the use of 
context and picture. 

22. The student can use picture clues to recognize words. 

23. The student can recognize words through use of context clue. 

24. The student can recognize words through structural analysis. 

25. The student Is able to recognize i.jrds through general configuration. 

26. The student Is able to recognize through similarities of known word. 

27. The student Is able to attack new words through phonetic analysis. 

28. The student is able to put a list of words In alphabetical order 
when all the Initial letters In each word are different. 

29. The student Is able to 5pell the new words by determining spelling 
of a rhyming word. 

30. The student Is able to recognize and Identify the - ed and - ing 
forms of a word. 

31. The student can discriminate between root words and their possessive 
forms. 

32. The student demonstrates the ability to see likenesses and difference 
In word forms. 

33. The student demonstrates auditory perception and visual discrimination 
In determining beginning c<*nsonants, final consonants, rhyming words, 
blends, and diagraphs, long and short vowel sounds. 

34. The student Is able to determine If a word Is a compound word and 
to determine the words which make It compound. 

35. The student can relate In sequence the Ideas presented In t story. 
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1U3 1 -Program is one-jn^y - only non-English iiother Tongue 

s tWnVs' TinViudi^^^ N-air-English dominant). English 
iiother tongue stvidents do not receive instruction in 
a second language 
0-no English llobher tongue students 
2- 2 wa> - S J learn the second language 
11. U The anount of instructional time in and through their second language 
for pupils who are native spealcers of English is: 



15 p 



1 

2 

^ 

:> 

A 

5 

6 

7 

8 

9 

10 

11 



code: 0 = not specified 



N.A. = not applicable, no English IIT students 



11. U 
ilin. per day 
of instruction 



i- 



I 

\ 



M 
.WS. 



Total min. per 
day of any 
instruction 

.h's 

ns 

. .. 



11.15 

Subjects taught 
in second lang. 



.1. 



P6 A..W.>^.i, 



11.16 

% of tine per day 
of instruction 
through N-j3iT 



;6 



8 



.9. 



10. 
11 
12 



H.P. 



erJc 



11.17 lli2ed^i?r. separate jL£ai£uage, usage, by^ teacher*, .aiid/or aide 
in iJie classroAta (marl: all that apply) 



11.17 



0- *not specified 

1 - languages are never ni::ed by either the teacher, aide or the 
pupil in ai^ one class period; only one language is used, 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day, 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use eitlaer native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another dxiring the saiae class period; students 
nay use either* 

pVthe teacher reinforces any conversation initiated by the child 

through the use of whichever language tlie child has used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane material for N-3IT pupils. 

8- other (suramarize) 



15 p 



K 
1 
2 

5 

6 

7 

8 

9 

10 

11 



lan. per day 
of instruction 

...NS... 

.....MS 



Total Liin. pe 
day of any 
instruction _ 



r 
.j .- 

. j.- 



Subjects taught 
in second lang. 




• i 



of tij.ie ;ji,'r aay 
of instruction 
, thrpui^li N-aJ 
.Aw 

6 



8 

10 

11 

1.2 



11.17 Ulseii.i?J. sepcurate laiiijm^e, psage. by^ teachpr. aiid/or aide 
in "Uie classroon (marl: all that apply) 



11.17 



0- not specified 

1 - languages are never nixed by either the teacher, aide or the 
pupil in any one class period; only one language is used, 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day, 

3- the teacher uses one language exclusively vrithin a class period: 
pupils .are allowed to use either native or second langiiage. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another dxiring the sane class period: students 
nay use either. 

^the teacher reinforces any conversation initiated hy the child 

through the use of whichever language tlie child has used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane material for 11-3 IT pupils. 

8- other (sumnarize) 



12.0 ilETHODS OF SECOND LJUIGUAGE TSACHDiG 

(iiarl: all that apply; some projects nay use a combination 
of methods) 

njf^^ habit sl:ills or beliavioral approach. Eiiiphasis 

on comunication. Includes contrastive analysis of sounds 
(units) in both languages by teacher and students, student 
repitition of tapes and/or fluent teachers* model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and v;ord in second language in a 
sec^uence of pattertis learned in complete sentences. Inductive- 
generalizations drawn from examples. 

2-T^ansf prmt^^^ ptPi^P-'pa^h. 
Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 
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/^a-jjlnductive -generative approach: through listening to comunication, 
V-^perhaps of peers^ and attempting the nev; language in situations which 

call for the student to generate sentences - test his understanding, 

(the way native language is acc^uired) 

Includes direct association between object, picture or action and 
word in second language. 

2b-deductive . - the cognitive code approach: through initial forual 

stiidy and analysis of gramaatical struct\ires, then applying them tlarough 
examples, i.e. ans\;ering questions, or transforcaing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

Transla tion Ilethod 
Formal study of rules of grammar and translation from first language 
to second. Qaplmsis on reading in second language rather than using 
it for oral commxmication. 

13.0 DCiaiTiUIT AKD SECOND L/JTGUAGE SKILLS SEQUENCE 
-AL-H^ Language Skills Sequence 

(^Audiolingual nethod: listening, spealcing, reading and writing) 

i II 
Non Ehg dom Eng dom 

. ^ ptuden ts, , students ^ 

A in dora 3 in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-spea3:ing 
skills are learned; 

(l)»concurrently with dominant lan:,-uace 
listening-spealcing skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealring 
skills in doninant lan:uage 

3- a specified period of time after 
listening-speaking skills in dor.incjit 
langua£?« taught 




13-2 IA_L 

13.2 AU-i sequence followed: IB 1 

(T^liistening-spealting proficiency HA I 

precedes introduction of reading Jg, ^/(^ ^ J< hb ^TT 

2- rieading is taught concurrently 

with listening-spealcing skills ^ _ 

3- Leaming to read overlaps learning 

of listening-spealcing skills 

4- 7here is some overlap between 
learning to read and to write 



to negative^ declarative to interrogative, active to passive. 



3-GrarE mr - Trans lation Ilethod 
Formal study of rules of grammar and translation from first language 
to second. Elnplmsis on reading in second language rather than using 
it for oral communication. 

13.0 DCmiliUIT AKD SECOND L/m'AGE SKILLS SEQUENCE 
AL-H^ Language Skills Sequence 

(^Audiolingual iiethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

^ gtudents. ptudents ^ 

A in dom 3 in A in dom B in 
lang sec ond lang s e cond 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng, dom, students) 

13.1 Second language listening-speal:ing 13.1 IB^ 



skills are leaxned; IIB j _ 

Q)'Concurrently vdth dominant lan:>-uace ^ 

listening-spealcing skills jC p 

2- after a specified level of compe- I v 
tency achieved in listening-spealiing A^O ^ 
skills in dominant lan:;uage ' rfr^Ai 

3- a specified period of time after 

listening-spea!:ing skills in donincoit S. 
lan^uapp^ taught ^ 



13.2 IA_L- 

13.2 Alil sequence followed: IB I 

^^Ijistening-speaking proficiency \ \/ H A - t . 

precedes introduction of reading Jj. Jf^ IIB^JL 

2- rieading is taught concurrently 
with listening-spealcing skills 

3- Lea3ming to read overlaps learning 
of listening-speal:ing skills , 

4- 7here is some overlap between 
learning to read and to write ^ ^ 

13.3 Listening-spealdng proficiency 13.3 ^4^4 

^determined by: ' 1B.J^ 

tAAfliwic /Treasure of listening-speaking IIA T 

^cm.oA'oc^ proficiency X .X A A 

^ ^ 2-inforirial assessment by teacher 

13.^ Second language reading skills 13.4-. "^^^J^ 

are leajr\ed: IIB J 

/- Concurrently with learning to read ^ 

—in dominant language ^ O 11 » 

^^f ter a speciriea level of dominant f 



\Language reading competence .-X. 
achievement 

3- a specified period of time after 
learninc to read in dominant language 
Ce.g, a specific grade) 

4- before learnins to read in .dominant 
languace 
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^3. 1 ^ 

"! 



4. He will volunteer responses in class readily, and will do so in 
his dominant language. 

«; When Darticioatina in group activities he will voluntarily se- 
feet a Sarti^r! Soiig so at ti.es without restricting h.s choices 
to pupils of the same dominant language. 

6. He will attend school regularly with """f J^^^^^Jyi'^lefs^s^^^^ 
other than those associated with physical illness or reasons or 

a similar degree of validity. 



II. (Instructional component: proc^s^ 



A. Language Arts 

1 On the basis of the Language Dominance Test, the teacher will ! 1 

?lars?fy each pupil as either French dominant or English domi- ■ ;n 

nant. 

2. The teacher will plan and direct activities and display materials 
related to the language taUght. 

3 The teacher will teach English as a second language (oral) and 
French reaSing readiness to French dominant pupils, and French 
as a second language (oral) and English reading readiness to 
English dominant children. 

B. Other Instructional Areas 

1. The teacher will teach social studies and music units in French. 

2' The teacher will provide instruction in other acadeiriic areas in 
English (?Sreiam?le. mathematics, science, art. and physical 
education). 

3. The teacher will build, administer, score, and interpret ap- 
propriate unit tests in French. 
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Hon Eng don 
stud ent s 

dom second 
long lang 



II 

Eng dom 

ptudents_ ^ 

A . B • 
dora second 
lang lang 



13.5 Heading is introduced; 
A-individually, t;hen child is ready 

or at a specific time dxaring grade: Jv 

1 
2 
3 

13.6 Tveading readiness is detenained by: 

1- test of reading readiness 

2- infonBal teacher assessaent 



13.5 lA I 

_ — iiBinX 



^ 13.6 lA l_ 

H IB^J., /I/ 

IIA 1 . p* * ^ 

IIB _ 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade ^. 

4- in fourth grade 

5- in fifth grade 

6- in sixth grade ^ 

7- other (specify) 

13,8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in tlie first grade 

2- second grade 

3- third grade 
4.-fourth grade 

5- fifv» >T'aHe 

6- sixt/: ^-rade 
/-otaei'* (specify) 

U.O IiraEGllATION OF SECOND LMGUAGS LEiffiNHG WITH Or^ER LEARNING; 
(mark all that apply) 

I = N-E II E 
dom dom 




13.8 IBjrvS 
IIBirS 



U.O I^ . H 

iiS^ 



students 



students 
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1 -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a ri^diun of instruction for other 



2- J3econ:^ lan^.age leaming is both a sep- 
^^GLTatt^ subjoct and also a mediura of 

inst:: action for other subjects. 

3- Second language learning is always in- 
tegrated with the learning of course 



b\5 
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5 



13.6 "leading readiness is determined by: . 

1- test of reading readiness JC. ''^•^ 

2- infoimL teacher assessment IB 

HA^JL. 
IIB 

13.7 Grade level reading is e3q)ected: ^ 

1- in first grade 13.7 I A n^? 

2- in second grade IB^ 

3- in third grade IIA^ 

A-in fourth grade IIB^ 

5- in fifth grade 

6- in sixth grade 

7- other (specify) ^ 

13.3 Grade level academic achievement (math, science, etc.) in ohe 13.S IB VnS ,, 
SECOND langaaage is e3q)ected: IIB .05 

Vin the first grade 

2- second grade 

3- th ird grade 

4- fcairt:i grade 

5- fifv' /rac^e 

6- sixtr, ;[;raOe 

7- oth£r (specify) 

U.O niTEGllATION OF SECOND LAIIGUAGE LEATJJING WITH OTHER LEARNING: U-O I^ 
(mark all that apoly) 11.^^ > 

I = N-E II = E 
dom dom 
students students 

1 -Second language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 
as a viodiura of instruction for other 
subjK-yus. 

r2-peccyJ lan^.^age learning is botli a sep- 
^^arato subject and also a medium of ^ 
ins t:: action for other subjects. Jl 



3-Second language learning is always in- 
tegrated with the learning of course 
content (such as social studies) or as 
a medium of cognitive development. 

j^jA-cademic content taught in the native 
langviage is used as the referential 
content of second language leaming 
(the same concept taught in the native 
language is taught in the second 
language). 

5-Different academic content is taught 
in tlie second language from that which 
is taixght in the native language. 

0-not specified 



6-other (specify) 
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15.0 TrtEAHIENT OF CHILD'S LANGUAGE: ^ ^5.0 IA_j 

Non Eng. dom. Eng. dom. IB i 



students 



. ' s tudents . H^'^.^]' 

A -in dom. B 2nd A B 2nd IIBJZ 
lang. lang. Eng. lang. 

fl-Jlie child's language is respected. 

^^t is not corrected, rather, all vrr ^ 

of the child's speech is accepted. At./ZOj^- 
However, the teacher provides a /O dU 

model of the standard language 

aiming to\vard child's eventual V 
control of the standard form. .A- 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard form. — , 

3- Other (specify) 

0-Not specified 

16.0 ^^ATE^JALS 

See Vi£i?n^ )^GL-r» 

16.1 Reading Materials-l^cs a i^u r ^^ 

JJeading Materials are : (mark all that apply) CVKd < 5 oc 

^^iJLinguistically based xt\,<Miac^n <^^^ U<xAgv.v<3L^e 'S^ri^s 

(llerrill or laami Linguistic ^ ^ T 

readers, ITA, etc.) 16.1 UX !& X ^^^"'V^ "B^X P^* » ^ 

2- Basal readers 

3- Dialect readers 

^-Experience charts (stories 

dictated by children) 

16.2 If some reading material is in 
the child's dialect, indicate how 

long it is used: . ^ . V\ C 

VGrade 1 16.2 IAjr\5 II-JLJ J 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 5 
0-not specified 

16.3 The following are techniques and materials used for second lang-uage learning: 
O-none specified 

(^pattern drills J^L JL. 

2-diaZog meraorization — — -~ 
l-choral repetition -jflu 




songs 



JL A 



irc£;ra:.ried instruction ..^ -A— 



tories read to children 

AUDIO VISU.M AIDES 
ilns, filr.:strips 

_ iflannel or magnetic iX)ards JL. V 

9-realia, graphic displays 

/v^S - - 



aiming to\/ard child's eventual 
control of the standard form. 



2- The child's language is corrected- 
the teacher points out errors and 
deraonstrates the standard form. 

3- Other (specify) 
0-Not specified 

16.0 ilATETJALS 



See ieaoi i4a-c^ 



16.1 Reading Mater ials^T^pes 

lieading Materials are: (mark all that apply) 
r iJLinguistically based m»oh»c.an <^^A i^^^g 

^-^ (llerrill or Miami Linguistic y vy vy 

readers, ITA, etc.) 16.1 IAX Ift )( ^^"^ 113 X 



.31 C 



2- Basal readers 

3- Dialect readers 

4.-E>q?erience charts (stories 

dictated by children) . , 

16.2 If some reading material is in 
the child ^s dialect, indicate hov; 
long it is used: 

1~Grade 1 15.2 IAjr\5 11^' 

2- Grade 2 

3- Grade 3 
4.-Beyond Grade 3 
0-not specified 

16.3 The following are techniciues and laaterials used for second language learning: 
0-none specified — _ -j— 




(J^pattem drills 
2-diaZog memorization 
QVchoral repetition 
"^songs 

?rc(;ra:,raed instruction 
stories read to children 

AUDIO VIsaVL AIDES 
^UiiBp filr.:s trips 

iflannel or magnetic ooards 
^•realia, graphic displays 
fO^e cords, tapes 

^•listening centers 
r2-multi-media approach' 
Experiential • 
J^role playing 

puppetry 
[^1 SjJ^xperience charts 
lo-primary typewriter 

17- leaming through direct experience 
with materials e«g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 

Learning outside the classroom: 
^gWfield trips 
-n- suggested TV programs 
22-^thcr (specify) 



X 



JL. 
JL 



± 







Vtoodland Animals. Transportation. The School. Insects. Conminlty Helpers. 
Zoo Animals and Numbers. These will, of course, be adapted to grade levels. 

Supplementary reading material and filmstrips in French are being added 
to the school libraries having bilingual programs. Slides are being developed 
on the local level to correlate with new units being taught. Narration will 
be done in French. English narrated films are being adapted in French to 
correlate with units of instruction. Some under consideration are "Taking 
Care of Myself," "Beginning Responsibility," "People's Things." "Your Family." 
"Cajuns on the Bayou." "Nursery Rhymes." For further development of oral 
fluency some films and filmst.-i s will be used with English narration deleted. 
Children will be requested to provide the word or concept represented on 

the screen in French. 

Use will be made of some comnercial publications for adaptation and 
development but geared to lower levels. The McGraw-Hill publication 
Learning Time With Language Experience for Ycung Children and The Teacher ' s 
Publication Corporation Handbook of Kindergarten Activities will be explored 
for ideas for instruction in both English and French. Other commercial 
publications being used for adaptation are En Avant. Let's Speak French j 
and Introducing French . Commercial poems and short simple stories will 
also be considered for adaptation. 

In the area of the psychomotor domain songs, games, dances, fingerplays. 
puppets and pantomines will be used. Many songs and games of the early 
Acadian era or which are Cajun oriented will be Introduced to the children 
in both standard French and the dialect. 



some locally prepared reading material will be available for the more 
advanced students In standard French. Some of the LEIR approaches referred 
to in the instructional component will be used with the group. For example, 
the students will develop their own stories from pictures. These stories 
will be dictated and recorded on experience charts which In turn the 
children will learn to read. A similar plan will be used for those students 
speaking sub standard English or being non-fluent In that language. Materials 
will be developed resembling those found in English Step By Step, and Bec[1n- 
ning. lessons In EnalM- The selections will be used to best advantage for 
developing English language skills to listen, to speak, to read and to 
write. Skill reinforcement will play a major role in both plans. 

Since young children's language-learning occurs in the progression of 
listening, speaking, reading and writing, developing the child's "ear" for 
language (whatever the language) is a most Important factor in this language- 
learning. Since "reading" comes third in the learning continuum for 
language, it seems rational to assume that the degree to which proficiency 
is attained in performing the listening and speaking skills will have effects 
on the attainment of reading skills. Particularly Important for speakers 
of non-standard English and French dialect is a concentration of efforts 
at improving their abilities to hear and reproduce needed sounds accurately. 
Me must be trained to listen for differences in'sounds, understand what he 
hears and reproduce the sounds he hears orally and correctly. 

For these reasons listening centers will be established in the class- 
rooms. One of the major aids here will be the Language Master Reader. 
This will provide reinforcement materials for the less advanced pupils in 
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French; enrichment for the more advanced student. It may be used also 
to reinforce non-standard English by providing pattern drills and other 
aides. The listening centers will be equipped for the skill progressions 
of listening, recognizing sounds, understanding placement, using senses, 
scrutinizing detail, comparing, classifying, understanding changes In 
time, recognizing sequence, recognizing cause and effect, predicting out- 
comes and sharing feelings. The centers will be strong working, activity 
centered areas with special emphasis on using audio visual aides to develop 
fluency In both languages. 

In conclusion, there is Increasing evidence that learning a foreign 
language has a positive transfer effect upon the mother tongue (English) 
and enables the child to understand his. mother tongue better. Mildred 
Donoghue, who has received all of the current experiments and research, 
sums It up in her book Foreign Languages and the Elementary School Child 
with this remark. "With an international enrollment of millions, foreign 
language in the elementary schools is no longer | fad or a frill for a 
few, but a mater-of-fact addition to the elementary curriculum with 
respectability and status of its Own." 



I 



if 

i 
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16*4' The sources of Non-English materials and textbooks are: 16»A ^ t 

(mark all that apply) 

0- not specified ^ ^ 

1- are written- hy native spealcers of that language p 3 I >^ 
(^commel^Cially prepared and published in countries where 5^^^ r^tro^ IS 

N-E is the native language (c<xr>a6o^ ^ 
^^eveloped Ijy the^^project*s ovm bilingual staff 

^^-developed \^ the 'staff of another bilingual project (specify which) 

5- developed in ,c6njanction with project parents 

6- developed by or with members of N-EI'IT coramuni-ly 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

©are cross cultural 

9-coinmercially pri^ared and published in the U.S. 
Ifi-are translations of U.S, texts 

^i/are coordinated with materials used in the regular subject 

curriculum 
12-other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 1 

component are: 

0- not specified 

1 - xerox attu.ched -page and document p ^ ^ C cL- 

17.0 STUDENT GROUPING See. y:^Ojc / 5* 

17.1 Student gro^q)ing; mixed or separated into dominant language 17>1 ^ 1 
groups: (mark all that apply) ' 

0- not specified 

Pupils of both linguistic groups are : ^ 

1 - always mixed for all learning /J / S 1 

2- mixed for language learning PxO 
Cj^aix^d for some academic subject learning 

V^^ixed for non-academic leamingj art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into domi ^t 
langmge groups 

7- never mixed for language or other academic learning 

8- other (specify) 

n.a. - (no ^TX studants) ^ 

17.2 Students are grouped for language instruction: 17.2 I A 
(mark all that apply) A-nore tlian ^£ the time D Less than the time _ 

0- not specified ^ O 

1- total class ^ p 



2- small groups (specify size) 

3- individual instruction 



17.3 Criteria for grouping: Stu dfflts 

0-not specified I Non Eng II Eng dom ^lEng dtxn 

dom aiT NaiT 

O . 1-by age 



ERylC 2-l)y native langxiage 

(S^7 dominant language 



33. 



(specify how this is de^c^rJlined) 
©are crosij cultiiral 

9-coffimercially prepared and published in the U*S* 
J-are translations of U#S# texts 

^are coordinated with materials used in the regular subject 
curricvilum 
12-other (specify) 

16*5 The specific bilingxial/bicultural materials used in the language 16.5 1 
component are: 

0- not specified 

1 - xerox attcxched **page and document p ^ i C,^ / */ cl <L^ 
17*0 STUDENT GROUPING 5ee%lHP.O}c / ST 

17*1 Student grouping; mixed or separated into dominant language 17.1 3^ ^ 



IT, gro^ipzng; mixea or sej 
groups; Tmark all that apply) 

0- not specified 

Pupils of both linguistic groaps are : ^ 

1 - always mixed for all leariiing / S I 
2Haiixed for language learaing \ ^ 

(3;naixed for some academic subject lesirning 

v!4!i!iixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant langiiage groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 

n,a, - (no I^IT studsrts) -% 
17 #2 Students are grouped for language instruction: 17.2 I r\ 



(mark all that apply) Annore tlian the time B Less than ^ the time 

0- not specified 

1 - -total class \/ P 

2- small groups (specify size) i 

3- individual instruction 



17 #3 Criteria for grouping: Stud ents 

0- not specified I Non Eng II Eng dom ^lEng dom 

dom aiT NEIIT 

1- by age M-^ 

2- oy native langnaage ~r— 3 M 

(^^7 dominant language ^JL^ ^JL^ K — f-"^ 
(Uy^V language proficiency 

^^(ex* level of reading skill)_JI[_ A X 
n,a* not applicable 

(no E.dom/NaiT) 

18.0 TUTORING 

H8.1 Student Tutoring is: (mark all that apply) 18.1 M 

no-not mentioned 

0- type not specified 

1 - inter-ethnic (N-SIT student tutorr. HIT students) 

2- intra-ethnic (N-a4T student tutors N-HIT) 

3- done by older children (cross age) 
C^done by peers (same age) 

5-other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: /i o jj 
0-area not specified 18>2 3 3^ H 

T^inter-etlinic (N-SIT aide tutors KJT student) ' 
Ln the acqusition of native language skills 
Ln the acqusition of second language slcills 
"^in other academic subjects 



^15*0^ Sp<2-0<?\C- ^c>.-\ct-vc.^^ ^^^^^^^ 

M:jtcri,Tlr, undc^r c(^n:n' (loi';a [on for tlu first \\\\v arc: 

Grado K - i ranch lan^ua^^o arfs for Froncli-doru nmt: 

To be solc'Cted from Trcncli and rriJuch-Canaviian natoriib-, 
e.g. scries produced by die Centre de Pt>yclu)lo[:iv eL 
dc Pedagogic in Montreal. 
French lanj:uagc arts for Knglish dominant: 

Hon joury Lino ; r.n avant ; Froro J:>cquos ; Pnrlons fran co i.n 
Lnglish language arts for French donlnant: 

Michigan Oral Language Series, Knglish Guidc-Ki nder-^arte n: 

Harper and Rot/, Tlic Linguistic Renders (later; porhaps fo 
grade 1) 

English langu2ge arts for English doninant: 
State adoptions 

Social Studicr. for all: 

Cultural units locally under development for primary grades. 

Other: 

State adoptions. 

Grade 1 - For 1970-1971 only, there will be considerable if not complete 

overlap with K selections in language arts and social studies, 
with the possibility of a different rate of progress. Other 
subjects will have different materials at the two levels 
"according to State recommendations. 



5. Project: Components t 

a. Instructional Program 

The average class will contain about thirty children. It is 
planned that sectionizing will be accomplished without reference to 
linguistic dominance. English-dominant and French-dominant children 
are expected to be in about equal numbers in each classroom, with each 
linguistic group being racially mixed. Within each class, the linguistic 
variable will serve as the basis of grouping for instructional pur- 
poses during specified parts of the day. The program plan for kinder- 
garten (one-half day), follows: 



Instructional Area 


French - 
Dominant Children 


English- 
Dominant Children 


All 

Together 


Eng. Residing Readiness 




X 


* 


^ng. as 2nd Lang. (Oral) 


X 






French Readirg Readiness 


X 






Fr. as 2nd Lang. (Oral) 




X 




Social Studies 






X 

(Biling.- 
Bicult.) 


Music 






X 

(Blling.- 
Bicult.) 


Mathematics 






X (Eng.) 


Science 






X (Eng.) 


Art 






X (Eng.) 


physical Education 






X (Eng.) 



At the kindergarten level, curricular areas are of course not 
discrete, and insofar as possible those subjects which are listed as 
given to the entire group in English only will be dealt with in a 



bilingual-biculturel way. Thus for exanple Social Studies vail overlap 
Music and Physical Education in the use of both French and English in 
songs and games representative of the two heritages. The art, music and 
Physical Education helping teacliers are bilingual and will carpliroent the 
teachers in these areas. 

Beginning in 1971-1972 , in grade 1 the program will continue the 
same pattern as that used in kindergarten, except in language arts* 
At "ttiis point is believed that each sub-set of children, whle continuing 
the oi^ sttjdy of their second language, can initiate reading readiness 
in that language as well. This is based on the assumption that reading 
readiness and possibly reading itself was begun in the dominant tongue at 
grade K. Language arts for grade 1 therfore will be for 1971-1972 and 
-Oiereafter: 



Instructional Area 


French 
Dominant 


English 
Dominant 


All Together 
All Together 


Diglish Reading 
Readiness 


X 






English Reading 




X 




Ehglish as 2nd Lang. 


X 






Trendx Reading 
Readiness 




X 




FVench REading 


X 






nr^nch as 2nd Lang. 
(Oral) 









During this initial year, tiie children in grade 1 will not have 
had a bilingual instzvcticnial program at K. Their language arts 
program would therefore follow a pattern along these lines: 



Area 


French 
Dominant 


English 
Dominant 


Ehg« Readiness £ 
Reading 




X 


Difit. as 2nd Lane* 
(Oral) 


X 




French Readiness & 
Reading 


X 




French as 2nd Lang. 
(Oral) 




X 



As will be noted, the grade 1 plan is quite similar for this year 
only to that proposed for except that faster progress in readiness 
and reading in the dominant language is expected of each group. 



As the program develops , it is hoped that conirunity support and 
staffing capabilities will pemLt an expansion of the use of Trench^ 
for both groups ) into additional subject areas • 

Staffing will be acconplished through the use of teams of three: 
one full-time teacher per class (all those hired by local funds for the 
project so far are local persons ^A)o are thoroughly conversant with at 
least one local dialect of R^ench, as well as fully oonpetent in English); 
one full-time aide from the ccrroinity» whose dominant language is local 
»ftwich; and one third- time teacher assistant per class^who is a native of 
Rrwce (these assistants will arrive in October, after the pattern of 
acceptance and use of both English and oral local French has been establish- 
ed); one third-tijne French specialiit teacher from Louisiana, It is 
planned that the head teacher will have overall responsibility, and also 
imediate responsibility for the teaching of all English language arts, 
i^heattier ^Icsminant or second. « 



page 16 

18*3 Parent tutoring: (inark all that apply) l8,3 f ^ 

» no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 
4rin an adult education con^onent 

©in school through observation and guidance of teacher 
6-as parent volunteers who tutor during the school day 
uAaaterials are provided for use in home by parents 
8-other (specify) 

19.0 CUPJUC™: PATTEiiNS 19.0 f 0 

The, stated cuiriculum pattern of the bilingual project ; 

1 -Except for inclusion of N-SiT instruction the curriculum is 
otherwise typical or regular, for this state* 
There are other modifications whithin the curriculum of the 
bilingual progjram \diich differ from traditional, typical cuiri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
©small group instruction 

5- individualized learning 

6- open classroom 
^guided discovery and inqtiiry 

curriculum which is both child and subject-centered 
^thers (specify) 
[^if the program includes activities which complement 
e::q)eriences children encounter in the home, community 
and thro\igh mass media i.e. TV, describe below: 



20.0 COGNITIVS DEVELQPilElW 

20.1 Cognitive developiiient in early childhood grades is fostered through: 
0-method not mentioned 20.1 J » 3. ^ 
©structured envirionment rich v/ith materials child caii manipulate I f 

order, conpare, match for perceptual-no tor development 
2-non- verbal materials, such as Ilontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 
(^labeling and discussion of concepts related to time, space, distance, 
position 

(^^labeling and grouping actual objects to leara classification; 
grouping objects with common attributes and labeling , their 
attributes (i.e. colors, sizes) 
O . 5-direct e3q)erience of processes of science through discovery, using 

§iyjj^ materials rather than text; active experimentation ^ child with teacher *s 

^ miidcjicc rather then teacher dc:.:onstration» 



(2)tiaterials are Drovided for use in hoiae by parents 
8-other (specify) 

19.0 CURRICULUM PATTEiaiS 19,0 H . ^ .1 b 

The stated curricul um pattern of the bilingual project ; 

1 -accept for inclusion of N-aiT instruction the curricvdum is 

otherwise typical or regvilar, for this state. 

There are other modifications whithin the curriciolum of the 

bilingual program which differ "from traditional, typical curri- 

ciilum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grotped together during part of the school day 

3- flexible or modular schedialing 
@amall group instruction 

5- indivi dualized learning 

6- open classroom 
^guided discovery and inqixiry 

curriculum which is both child and subject-centered 
pothers (specify) 
l^if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, aescribe below: 



20.0 COGNITIVE DEVELQPiOT ^ 

20.1 Cognitive development in early childhood grades is fostered through: . 
0-method not mentioned 20.1 /* ^ / i 
^structured envirionment rich with materials child can manipiolate 

order, compare, match for perceptual -motor development 
2-non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 
(^labeling and discussion of concepts related to time, space, distance, 
position 

^•labeling and grouping acttial objects to learn classification; 

grouping objects with common attributes and labeling their 

attributes (i.e. colors, sizes) 

5-direct eDq)erience of processes of science through discovery, using 

materials rather than text; active experimentation ^hild x;ith teacher ^s 

CUidi>jicc rather then t^cchcr dc:j.onstration. 
b-direct experience of math through discovery rather than instruction 

7-other (specify or xerox) p. no. and document: 



20.2 Cognitive development in later grades (grade A and above) ^ V^^Ol 

Onmethod not mentioned " 
1 -specify or xerox p. no* and document 
n.a.-no grade A or later grades 



ERLC 
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23 .0 SELF^-SSTOI 21 .0 l^^f ^^j^ 5) 1^ 

Stated methojds pf, p roject cogpenent expected to Iflcrease^ soLT-estoem: 'O^ I ^ 
no-self -esteem not mentioned as an objective 
0-self -esteem is exi objective but raethods not specif iod 
Teacher encourages pupil to verbally express his feelings s 
^through role-playing 
©•puppetry 

^laiiguage-e:q}erience approach: students dictate stories from 

their own. experience 
^teacher accepts^ ac!aio\;ledges ideas and feelings 
^teacher encourages non-verbal expression of child *s feelings 

through painting, music, dancing 
6-teacher provides e:!^eriences in which the various i;ays iiiat 

children act are accepted by the teacher; their actions are 

discussed and the children are encouraged not to make fun of 
^"different" ways 

(^/•teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
aclaiowledged as part of everyone's experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page rr 

Teacher provides experiences in pupil self-direction and acceptance of 

responsibility, such as: 

\0)»pupils act as tutors for other pupils 
iT-puils liave some options in choice of curriculum 
pg^ pupils choose activities from a variety of interest centers 
T>-older puils participate in curriculum planning and/or 
development 

H-pupils write a bilingual newspaper for dissemination to the 

coiamunity 
15-other (specif) 

22.0 LEiU?NING STPjiTEGIES 22,0 I 



ERLC 



1-The project mentions the following specific loarninf; strategics 
as important for reaching a particular ethno-lingulstic group: 
(specif or xerox) Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate ajctivites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

+0 eS-^c^^*'*^ flood ,'u)Kolt.»om^ p «.■•-«" f«,^OLVioAsVNipSi i<r^ $piT» or 

23.0 BICULTUru\L COI-iPOIiaiT 



g>teacher encourages non-verbal expression of child s feelings 

through painting, music, dancing 
6-teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to nake fun of 
-^"different" \7ays 

©■teacher provides experiences leading to conpetency and 

success 1 <. -T 

8- teacher provides experiences where occasional failure is 
aclmowledged as part of everyone's experience; second 
attempts are encouraged „ 

9- other (specify) (xerox or summarize) document page jf 

Teacher provides experiences in pupil self-direction and acceptance of 
responsjhility, such as: 

@.pupils act as tutors for other pupils 
lT-pmls have some options in choice of curriculum 

f pupils choose activities from a variety of interest centers 
older puils participate in curriculum planning and/or 

developnent . 4. 4.i,„ 

U-pupils write a bilingual newspaper for dissemination to the 

^ comnunity 

15-other (specify) 

22.0 LEAi^NING STRATEGIES '^'^'^ 

1-The project mentions the following specific ] earning strategies 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: Navajo children resist participation in m autxioritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\;s, has been found more effective. 



XiUJ. SsCOUWC wAicui. i-p* w — J 



23.1 



23.0 BIGULTU:u\L COliPONiaiT 

This prograxi is: --^ — 

l-bilingoxal alone 
^bilingxial and bicultiiral 
^-bilingual and multicviltviral 
O-not s'oecified as to which of the above 

4-an ethnic studies program is included in the bilingual program 
|>art, posters, realia, crafts of both cultures are exhibited in 

the classroom ^ 
C^language and cultural content are integrated 
7-other (specify) 
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PERSONAL - SOCIAL ADJUSTMENT 

Objective 27. Student shares songs, games, dances typical to his cultural 

Objective 28. Student volunteers to Interpret comments made In his 

language to other children who do not understand (Happens 
during Informal activities). 

Objective 29. Student participates voluntarily In group activities 
such as games and dances. 

Objective 30. Student volunteers responses In class readily and will 
do so '^n his dominant language. 

Objective 31. When participating in group activities student will 

voluntarily select a partner, doing so at times without 
restricting his choice to pupils of the same dominant 
language. 

Objective 32. Student will attend school regularly with comparatively 
few abseeces other than those associated with physical 
illness or reasons of a similar degree of validity. 



ERIC . 
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33.2 Cross-cultural awareness: ^ 23.2 

If project Lientions specific v.ilues or nodes of behavior of 
N-EiIT culture, please suixiarizs below: (or attach xerox) 

found in docuinent ^, page {! 

0-not mentioned 



23.3 1-if project nentions efforts to decrease etlmocentrism in 23.3 

either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



23.U In the bicultural conpenent laiowledge of the N-i3iT culture 23.4^. / '| V 

involves (rnri: all that apply) 
Q-no bicultural component mentioned 

(J^umanistic aspects of cvdture: ideals and values, literature 

(oral or witten), achievement of particular people or politcal 
^-HPovements 

Historical-cultural heritage of the past— contributions to art 
and science 

y^-^Deep' culture: family patterns and contemporarj^ way of life. 
i^-Itenization of surface aspects of a country— geography, dates 
^ of holidays etc. i , C-C-y>cJK 

specific culture only e,g. one Indian tribe i f\ ^CL^\ojt\ ^}rr^ 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
speal:ing peoples) 

7- A third culture different from NSiT or aiT 

8- Other (specify) 



23.5 American culture is defined: 23.5, 

0- not specified 

1- narrov;ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of America— multicultural 
c:ontributions of various ethnic groups discussed 

3- C)ther(indicate document and page number for xerox) or 
elaborate in your ovm v;ords 
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ZU.O COiLiUIIITY CaiPOIIMT 

24..1 Bilingual libraries are provided for: 
O-gL-^oup not specified 
(|T)'project children 



24.1-„ 



23.3 1-if project mentions efforts to decrease etianocentrism in 23#3, 
either or both groups, describe below: (or xer ox-document page/#) 
0-none mentioned 



23*4 In the bicultural conpenent laiowledge of the N-HxT: culture 23. U^.^^^^.^ 

involves (mar;: all that apply) 
i-no bicultural component mentioned 
Wmanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particvilar people or politcal 
^^-^ovements 

\2y Historical-cultural heritage of the past — contributions to art 
and science 

(^'Deep' culture: family patterns and contemporary vjay of life, 
^.-Itemization of surface aspects of a coimtrj'' — geography, dates 
^ of holidays etc. ^ i , C^^v>c^\ 

specific culture on3y e.g. one Indian tribe i AcCCQ\A-A \rr«- 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 

8- Other (specify) 



23.5 American ciolture is defined: 23«5, 
O~not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: etlinic pluralisiii of Americaj— multicultural 
contributions of various ethnic groups discussed 

3- 0 ther( indicate document and page number for xerox) or 
elaborate in your o\m \/ords 



24.0 COiSiUIim CQiPOIIENT 

24.1 Bilingual libraries are provided for: ^ 
0-group not specified 

^project children 
2-adults of the project commianity 
^^eachers 

no-bilingual library not mentioned 

24*2 An ethnic studies library is provided for: 24.2 3. 

0-group not specified 
^^roject children 
2radults of the project commianity 
^^eachers 
no-ethnic studies library not mentioned 
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2i.3 Provision is made by the school for informing the parents ^ i^j ^( ' ^/*^ 

and corariunity about the progran tlorough: (Marl: all that apply) 
0-p.ethod not specified 
no-no provision for informing community 
G)^ bilingual newsletter 
monolingual newsletter 
)rv&ws sent to mass media. 1 -t-v • * w 

Lf articles included with project, check U -c>'<^- U^^^^n 
5-bilingual fliers sent home 
(glXfonaal meetings 

7-infornal meetings open to entire comunity 

d -meetings conducted in both languages 
)home visits 
toother (specify) 

QJ/*project director pex^sonallj' involved in program 
dissmination. specify how 

•V5 



Community involvement in the formulation of school policies 

and programs is sought through: ^ | 3^ y 

0- type not specified 
no-not sought 

1 - existing comraunity groups working with program 
j-bilingual questionnaires 

^community-school staff committees 
+-coramunity advisory groups 

5- formal meetins open to the entire comEiunity 

6- inforraal meetings with comraunity groups 
j^-other (specify) 

vB^PA'oject director personally seelcs involvment of community - 
in program, specify hov; * WS' | * 4-^ 



24#5 The school keeps informed about community interests, events and O • jj 

problems through: 2^.5 ^ j^^ w 
no-no mention of school seeking to be informed about community 
1-mee'^ings open to the entire community conducted in both 



^c /r.Munity representatives to the school 
lb: \ '.r^aal questionnaire sent to the home 
_ lorae vi'^lts by school personnel 
5-other (specify) 
O-iiicthod not specified 



O ^ 2A.t Tlae school is open to the community through: 2A.6 / m 

ERJC O-not mentioned ^ 

no-school is not open to community for coiomunity use 



7-iurorrial meetings open to entire QoruVJir.:.t\ 
B-neetings conducted in both langiiages 
Q^boae visits 
li^-other (specify) 

qj).project director personally involved in program 
dissemination, specify ho\; 

•V5 



Community involvement in the formulation of school policies n \ 9t 

and programs is sought through: 2A*l^ ^^g 

0- type not specified 
no-not sought 

1 - existing coxnuunity groups working with program 
"^bilingual questionnaires 

J-comnunity-school staff committees 
C-ccanmuniiy advisory groups 

5- formal meetins open to the entire coimunity 

6- infonn^J. meetings with community gi-oups 

7- other (specify) 

^project director plersonally seel:s involvement of community 

in program, s'pecify hou-t^ f^^^ " ^ 



2U*5 The school keeps informed about coimunity interests, events and ^ ^ % H 
problems through: ^ 
no-no mention of school seeking to be informed about cc^xmity 
1 -meetings open to the entire coinaunity conducted in both 

If^.'-iguagos 

tCs."". nunity representatives to the school 
^b: ^ .r.giial qviostionnaire sent to the home 
iJhoxe visits by school personnel 
5-oxher (s^jecif^O 
0-mctliod ncc specified 




24.,6 Tne school is open to the coiimunity through: 21^^ 1^ 

0-not mentioned 

no-school is not open to coruiunity for coijaunity xise 
<3^?eninc school facilities to the c<^:Eiunity at large for use 

after school hovirs and on weekends 
^^roviding adult education courses 

3-other (specify) 



25*0 11 PACT in/UUATIOK 

25.1 Project mentions description or disseiination of the bilingual | 3 *t 4 

J^^io pi^ograms 
V programs 
ideo- tapes 
ilms 

isitnrs to observe tiie program 
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^•2 Project's irapact: 

1 -Project mentions tliat other classes in the school, but 
not in the program have piclied up riethods or material from 
the bilingual progran 
(2)-Project mentions other schools in the local educational systen 



25,2 3 

3 fqr-")l^-73 



rrujecv meiivxont? ovxiex ounuuxti ±u wic j.uv;ax guui^a uxua ioll o^owiii 

have started bilingual programs t floire.nt5 h£Au.CSteA it pH^ 

r3)'Pro.Ject raentions tliat a University has institutea teacher 
training courses in bilingual education to neet staff devel- 
opment needs 



26.0 ROLE OF EVALUATQR 

26.1 Evaluator has field tested, on a group of children '/ho are of 
the F.ame language, culture and grade levels as the children in 
the bilingual program: 

0- not mentioned 

1 - published measures 
(2)'Staff developed measures 

Vstaff translations of published neasures 
(47l5taff adaptations of publx3hGd measures 

26»2 Evaluator lias personally observed students in the program: 

0- not mentioned 
no-never 

1- once or tv/ice during the year 
2rmore than tvdce 

(^^egxilarly 
4-other (specify) 

26,3 Evaluator has met w th teachers: 

0- not mentioned 
ro-never 

1- once or tvdce during year 
^more than twice 
(^regularly 

4-other (specify) 



27 oO EVALUATION PnOCEDUIffi 
27*1 



see x^f?x>;i — 



^^ot specified 

comparison group has been chosen 
'i-A comparison group will be chosen 



27.2 



O~not specified (mar]: all that apply) 

1-Pxe-tests have been given to project group or sample 
" will be " " 

3-.Post-tests have been given to project group or saiaple 
(2^ " will be " " 

5-Pre-tests have been given to comparison group 
'<£^ " will be " " 

2^ost-tests hcve been given to comparison group 
CB-) " will be " " 



26 



.1 >3,if 



26.2 



26.3 



27.1 



27.2 f>) ^ 
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.; - RESEARCH DESIGN 

r:i»ni »ral Statement of Objectives 

The evaluation activities will focus on four areas of concern: 

1) the learner; 

2) teachers and aides; 
^ 3) the parents; and 

A) classroom materials and equipment. 

The design is conceived in such a way as to provide information data 
for short term use, as well as longitudinally, and was written in light of 
the goals enumerated in Section IV of this proposal. 

Briefly, the evaluation activities will be described for each of the 
focal points mentioned above* 

The Learner 

A selected commercial test of achievement will be used to provide an 
Independent measure of pupil development toward objectives of a broad, 
comprehensive nature (general educational development) « 

Other commercial or Southwest Educational Development Laboratory-developed 
tests will be used to determine prior knowledge, in terms of learning ob- 
jectives, possessed Hy the pupils at the time they enter the program. These 
Instruments would be of a more specific nature and would include a language 
measure (e.g.. The Auditory Test of Language) — to obtain an indication of 
the child's auditory knowledge o*" language. A specific language test will 
also be used to determine the dominant language of individual pupils (possibly 
the Early Childhood Conceptual Development Test) . A mental maturity measure 
will be given so that the variable of intelligence may^be controlled for 
interpreting and analyzing the data from other instruments (see the descrip- 
tion of SEDL Data Analysis Procedures). 



Tlie Tentative Tupil Data Gathering schedule is depicted below. 

Kindergarten 



^I nstrument 

Auditory Test of Lar^.age 
Short Test of Educa^^Jonal Ability 
Metropolitan Reading Test 
Early Childhood Conceptual Develop- 
ment Test 



ApproxiTnate Administration Dates 
September Dac. - Feb. May 
X 



X 



First Grade 



*Instrifflient 



Auditory Test of Language 
Short Test of Educational Ability 
Metropolitan Reading Test 
Stanford Achievement Test 
Early Childhood Conceptual Develop- 
ment Test 



Approximate Administration Pates 
September Dec. - Feb. • May 
X 



X 



X 
X 



Teach ers and Teacher Aides 

The primary aim in this focal area Is to help the teachers and teacher 
aides identify and measure specific performance objectives. A seminar and 
training session will be held early in the school year to develop these 
capabilities. 

Demographic information will be obtained from teachers, teacher aides, 
.and administrators for use in describing and analyzing the school. 

The Tentative Data Gathering Schedule for School Personnel is: - 



^Instrument 

Seminar - Training session on 

Performance Objectives 
Teacher Demographic Questionnaire 
Principal Demograpttic Questionnaire 



•Approximate Date of Administration 
September Dec. - Feb. Maj^ 



X 
X 
X 



These specific instruments may or may not be the ones actually utilized. 
However, the tests used will be representative of the concepts contained 
within those enumerated* 



The Parent 

A Parent Demographic and Attitude Questionnaire will be developed so 
to determine degrees of awareness of the program and attitudes toward it. 
the questionnaire will be given the second half of the school year.^ 

riaasroom Materials ar d Egu iptcent 

The Research and Evaluation Division will assist the local district in 
developing a "formative evaluation system" for the systematic collection and 
•ftaly.i. of feedback information from students, teachers, and program origi- 
o^cor^bservers. The major purpose would be to enable the district to have 
the capabUity to assess the extent to which it Is achieving stated objectives 

. and to identify and define needed revisions and modifications of materials. 
Ihe.e activities would be consistent with and be supported by. those of- the 
Scpccaber seminar on performance objectives. 

SOL PJta Collectl<^nProcedures for Evaluatio n Design implementation 

lh« laboratory distributes at least one week In advance of the 
tchmimXmi imft for administration each test instrument or other instrument 
vtilcH i« to be administered at the school test site. The materials are 
• sKlFP^ to 0 designated Site Evaluation Coordinator who has been given 
treUlAc la the administration of the instrtnnents or who has been instructec 
■•rClcUaCly that he can explain ,to. teachers, or others, the procedures to 
»• follswed la administering the instruments. 

fhm Site Evaluation Coordinator is responsible to the Laboratory s 
risU CV«ratioos Branch (of the Research and Evaluation Division) for the 
ffocttyt. sdaloistration, and proper return of all the instruments. Depending 
w^9« tlie MTticuiars of the contract with the school site, the Coordinator 



U an employee ot the Field Operations Branch or of the local school district, 
but 1. either case he la responsible In respect to these activities to the . 
Field operations Branch and be a persori who »eets the ,„allflcatlons sot 
^y the Research and Evaluation Division. In seneral. this ^ns he .ust hold 
a graduate degree In education, educational psychology, psychology, or re- . 
lated fields and -st have at least one graduate level course In testing. 

Opon return of the lnstru«nts to the Ueld Operations Branch, they 
.re reviewed for completeness and apparent proper handling and th«. forwarded 
la a complete batch for the site to the Data Processing Branch where they 
are transtor»ed by scoring and other procedures Into computer-compatible 
aata and processed In accordance with prescribed analysis programs. Infor- 
mation on results are furnished to the sites. 

The'sit. Evaluation Coordinator also reports from tim„ to time on 
te.*er progress In respect to the program materials and on other problems 
or situations which may be helpful in Uboratory monitoring of .Ite progress, 
la addition, he as.lsi. In preparation of the evaluatiin reports for the 
.It. by .ubmlttmg background information reUtlng to local us. of the 
program. 

to .uwested by his relationship with the Field Operation. Branch, 
the work of the Site Evaluation Coordinator is monitored by the field 
operation. Branch. Within the he.d,u.rter. staff of the Br«>ch a .pe- 
clallst for the program work, with . limited number of site, t. insure that 
t«ti., and other data collection procedure, are accomplished In accordance 
with the evaluation design schedule for that site. 

..n. n.» A„.lvr Evaluation Desip. Ig^g-gaatlgn 

. „p.. receipt of administered test, and other instrument., their r.vi«, 
t. .ha field operation. Branch as previously mentioned, and their transmission 



uc 



„ the process!.. Branch, the ln.ctu.ents are U,ere processed In 
accordance with . previously prescribed analysis design. 

.est results are then processed along «lth demographic data concerning 
«ch pupil to produce educational statistical Uhle. for each pupil In 

fe^Andard deviations also arc 
u •.-ef Such items as means and fetanaara ucv* 
respect to each test, sucn iteni=i 

^toduced hy class tor each Instrument. In addition. In suhse,„ent ,ears. 
tegresslo. technl,ues will he used to predict annual achievement scores 
«or each pupil .*en various groupings are «de. covar,ln, on the hasls o, 
ptetest .cor« on a mental measurement or developmental level tests. In 
.«ect. these analyses are uaed to determine that the prosram e«ects .re. 

,„,.l. .re compared In accordance .1th various measures such a. education 
o« parent.. .ex.s»tus. and numerous other varUhles Including variations 
.n performance levels on other test Instruments. The c«^uter prosrams 

^« M,. statistical significance of the results 
provide inforoation as to the statistxcax » . ^ 

obtained. 

* " r ^ * 

V;«l..tlor »-r-""° Procedures 

<- <» nneral. baaed on the contract 
(.pottlnt of evaluation result. 1.. m general, 

term. ZM-rdl-S reportln,. In .ener.1. the Ubor.tor, prep.r.. a formal 

„ltt.n r.;«t at the ^ of the contract or at th. «.d of each .chool year. 

report typically Include. . de-crlpUon of the progr» Including 

U« r.tl...l. for the progr«. ^ the objective for th. program. The 

,„«tlon. « b. «-«ed. or th. hypoth-e. to b. fsted. .re .t.ted. In . 

..b..,u.nt sectlon-the pupil- m te.t popuUtlon any comparison 

^puUtlon) .r. described In d„o.r.phlc term, and In t.rm. of t.st results 

.t .nir, to th. «.p.r..«.t.l or co.p.rl.on pr..r». The teaching staff 1. 



described in terras of its preparation and certification status, its ratio 
in respect to pupils, and selected deraographic data. The test site is 
described. The evaluation design, including the instruments used and 
the nature of the questions to be answered by the design are again stated. 
Finally, the results obtained by the application of the evaluation design 
are then reported. An abstract is provided for each such report. 

Although the report is prepared in the Research and Evaluation 
Division, it is reviewed by the Learning System Director. It is then 
edited by the Information and Publications Branch in the Planning Division 
of SEDL. 

This formal report is submitted to the SEDL Learning System Director 
and to the funding agency. In addition, copies are submitted to key 
people at each test site. 

In addition to this formal report, information is reported at 
intervals back to the testing site on test results which may be of help 
to site personnel in working with the children. Information is regularly 
reported to the Learning System Director as soon as test results, inter- 
view schedule analyses, or other data analyses have been completed at each 
data collection period during the school year. These results permit the 
Learning System Director, or the director's staff, to make any adjustments 
in the learning system or to Intensify or redirect staff development ac- 
tivities in accordance with tha indications from the results. 
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LANGUAGE ABILITY MEASURES 

.... L.n.uaee (Carrow) (To be administered by SEDL Specialist) 
This instrument is designed to measure the child's aural language com- 
prehension without requiring an oral language expression from the child. The 
tesc consists of a set of picture plates, each of which contains three black 
«.d white line drawings. The pictures represent referential categories and 
contrasts that can be signaled by form classes and function words, morpho- 
logical constructions, grammatical categories, and syntactic structures. The 
instructions provide that the words used in testing the linguistic structure 
be used first as separate items so that failure on subsequent items car. be 
clearly distinguished as stemming from lack of knowledge of lexical items or 
from lack of knowledge of grammatical form. 

The test is designed for use with children of ages three through five 
and also for children of ages six and seven. It is administered separately 
to each child, with the test administrator providing the oral stimulus on 
each test Item. 

Vhere the children to be tested are from Mexican American families, the 
test is usually administered to one-half of the test population in English 
and to the other half of the test population in fpanish. At particular sitas 
this «y be varied to select a sample of pupils vho will be tested in both 
l«»Buages. For age three children the "pretest" is given in Spanish at the 
tine they enter the preschool program. Several months later, just before 
inatructlon Is begun in Engllah. they are "pretested" in English. At the 
««i of their achool year they are "posttested" in both English and Spanish. 
Four-year- and five-year-old children are given pretest and posttest in both 
languages. 



*This instrument may be adapted for use with French-speaking children. 
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A ~,t native Spanlsli-spe>''«s • all 
„H.r. *. children to be te«ed are not 

the EtiKllsh versions only, 
.estm. is done with t.e _^ ^^^^^^ ^ cHUd's 

^"TTTof language as indicated by his ability to answer cor 
auditory knowledge of langu g 

«t:wli by correctly identifying pictures, wne 
rcctly to language stimuli by 

. .«viaed in t. lan.a.„ lo. tHe .. can 

language but English. 

pVinet pal's -^'"""P^aphic Quescioni. Administrator) 

* ^»,» T>no with a nuniber of omissions 
The DOa IS . «re el*orate version of the Pn, with 

Ttlona developed for direct transcription o, Infor^tion to 
^ .ome additions . , -Inf oration sought and In 

^.ed cards. Cenerall. « confer, n t^es^ ^^^^ 

TV^rP It will only rarely. If ever, oe u*. 
Durpose to the BQCP. it wj.xx ^ . ,4„„ 

^ ^ ^1,* fluite useful in providing 

- . 4*4^<.«re It may, however, be quite us , , 

.„tUtl«l .Unlflcance. X J' „ ,„,,.^ar ca^uses, 

..lue. «8 to pupil achievement, or faliure 

V «.re useful lu predicting teacher participation In and 

and it nay be even more usetux in p 

«ithu.l«m' for SEDL learning systems. 

— ;;::;^.ated .or use In Ueu of the ^ see. to ohtaln Infor.- 
... .hout th. teacher., school a.sl.n«nt and teaching ,u.llflc.tlo. and 
' t^ohln. hlstor,. Xt seeh. also lnfor.tl» concerning the teacher., t aln- 
. ^. „,«1.U, . r..p.ct to »orV .th disadvantaged children. Sever. 
: J..^ n..r the «.d Of th. questionnaire .e.K Infor^tlon concerning 



,3Mly ,tat» o, Che »acKer. the fon.. « lndlcat.a .y 1» .h.ns.d citl.. 
„Ut« to all classrcm personnel Including aU levels of teachers and 
teaching aides used In the learning syst«a. 

a. toru is . of cour lf-ad»lnls tared. It 1. designed for rapid 

„»>.f.r«atlo. o, the Infor^tlon Into coded data on punched cards so that 
.u^ry information can he maintained on each classroom person and h, use 
.( the classification codes any relationships hetween any of these factors 
and pupil perfor«mce can he detenrined by regression analyses. 

I. general, the number of teachers at a single site vlU he too small 
for fit- deterMnatlons to be made regarding the significance of any of the 
x».ses on any varlabU for »hlch Information has bee. collected. Bo«ver. 
^ngful- comparisons »111 be possible between teacher and aide training, 
^.perlence. and other data for the descriptive sections o, each Site Evalua- 
tion Keport. in addition, at site, -ith extensive program. It »1U be pos- 
sible to make statistical comparison, relating to some of the more common 
variables. Between .Ite.. the number of cla..«om personnel should he Urge 

- a n,«nh»r of the variables Included in tt^e DQCP . 
enough to make comparisons on a number ot tne vari** 

usually the DQCP will be administered only once each year and persons 
coo^letlng the form for the second time will be asked to furnish only In- 
fonnatlon which has changed from the previous report. For this purpose, the 
previous form will normally be provided to the teacher to assist In determin- 
ing which Items of Information no longer apply. 

Pumose m Usln^tfxe PgCP - To permit the testing of effects of various 
factors m the classroom personnels background on pupil achievement. 

^..r T^t of Educa ^^»n.l Ability (STEA) (To be admin, by Classroom Teacher) 

The Short Test of Educational Ability (STEA) published by Science 
Research Associates may be used in conjunction with the SRA Achievement 



Series to provide test Information for pupils below the usual public school 

grade levels. The STEA Is provided In five levels: 

K-Grade 1: Level 1 Grades 7-8: Level 4 

Grades 2-3: Level 2 Grades 9-12: Level 5 v 

Grades 4-6: Level 3 > 

The STEA Is designed to provide a short and reasonably reliable estimate 
of educational ability, expressed as an I.Q. score. It is designed to avoid 
reliance on achievement of concepts and skills acquired at school or at home. 
The test batteries are available in machine-scoreable test booklets, and the 
batteries are group administered. It is available in both English and Spanish 
versions, and the Spanish versions are available in several dialects (South- 
western, Cuban, and Puerto Rlcan). * 

The availability of the test in both English and Spanish makes it par- 
ticularly useful to the Laboratory. SEDL procedure is to have the teacher, 
using Level 1, to read each item in one language and then in the other when 
administering the test to Mexican American pupils. This procedure eliminates 
any disadvantage from language comprehension and permits a more accurate 
determination of the child's intelligence level. For other pupils the test 
is administered in English only. 

Subtests for the five batteries are indicated in the following tabulation. 

Composition of Batteries by Test Level 

General Trait or K-1 2-3 4-6 7-8 9-12 Remarks or 

AbmtZ Level 1 Lev el 2 Level 3 Level 4 Level 5 Explanati ons 

Cause and Effect 'Vhat would hap- 

Sltuations « . pen if... How 

Simple Problem Solving you. . . 

Situations x 

. * Manipulation of simple shapes 

Zltl <P^<^t°'i»l « X* X* X* *Vocab. iiems 

Number Series (No. manlp.) % x 

Arlth. Reasoning x x x 

. « M«niP- of letters 

Symbol Manipulation , algebraic 

Time Minutes 30 30 30 30 30 symbols 

Scores are provided as raw scores, intelligence quotients, percentiles, stanines, 
and, for Uvels 1 and 2 only. Mental Ages. 

* Ihese instruments oould posnibly be rrodif led 



c.,..o.. Achievement Test (To be administered by Classroou Teacher) 

The Stanford Achievement Test is a series of six different batteries 
of tests, each battery applying to a particular level. Primary I applies 
to Grades 1.2 to 2.5; Primary 2 to Grades 2.5 to 3.9; Intermediate I to 
Grades « to 5.5; Intermediate 2 to Grades 5.5 to 6.9; Advanced. Grades 7 
to 9; and High School. Grades 9 to 12. All levels are group administered. 

The batteries are based on a core curriculum: spelling, language. 
„ithmetic. reading, and similar skills, varied by level of test to include 

sophisticated materials. Science and social studies are introduced 
e.rly «.d continue through the high school level, and at the high school 
level the battery (complete) includes humanities and arts, business and 
economics, and technical comprehension. A detailed brealcdown of the sub- 
teet. at each level is given in the table below which shows the subtests 
«ed in the partial batteries and in the total (or complete) batteries at 
the two intermediate and higher levels. (PB and TB.) 

of Subtes r*. for the Different Level SATs 



Subteat Title 




Iford Beading 
Word Heanlng 
Paragraph Meaning 
l^ocabulary 
Spelling 
Workstudy Skill 

Arithmetic , , x » . 

Arlth. Computation * , • x x x 

Arith. Concepts x x x » 



X 
X 

X 



X 



Arith. Applications x x x - ^ ^ 

Mathematics x x 

Num. Competence , , x x x x x 

Language * * x x 

English x X 

K««llng • X X XXX 

Science • « x x x x 

Social Studies x » , 

Arte & Hamanltles x 

Buainesa ( Economics x 
Technical Comprehensi6n 



subtest Title (Cont.) Pritaary Intennedlate .. Advanced Hlfih School 



Time allowance 
(Minutes) 


127 185- 
160 235 


201-261 192-267 


178-255 320-AAO 


Muaber of Sessions 
Becommended 


5 


7 


5 6 5 7 4 




Arrangement of Test 
Booklet (Number of 
pages in the Single 
Booklet) 


12 


16 


23 31 22 31 20 


32 



Por the two Primary level tests araweca are recorded in the test booklets. 
Scoring is by hand. For the higher level tests either hand or machine scoring 
nay be used. Scoring is, of course, by the Data Processing Division, Research 
and Evaluation Division, of the Laboratory. Subscores are derived for each 
teat in the battery, or batteries, used for the particular Laboratory learn- 
ing system. 

For each battery, or level, and its sub tests 'norms have been provided 
by grade, age, percentile, and stanine. The grade scores are readily con- 
verted to grade equivalents simply by inserting a decimal before the last 
digit of the grade scores. (A grade of 85 becomes a grade equivalent of 
8.5, or the equivalent of 8 and one-half years of schooling for the subtest.) 
The grade -score standard error of measurement, generally, is within four 
grade points, or 0.4 grade equivalents. Thus, the odds are about two to one 
that for a grade of 85, the true score of the pupil Is between 81 and 89, 
or his grade equivalent is between 8.1 and 8.9. For the advanced battery 
the standard error is about 9 to 11 grade points, and for the high school 
the error is about 2 to 3 grade points. 
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Ih* SAX U the rwult of « yry coiipr«h«islvt t«.tlng *nd validatton 
progrn. The crltlds. th.t it •««..•• factual kno-ltdgt end fcll. " 
ccmpmvtd to eppHcetlon. 1. pertiepe the .ost frequent coi^Uint Mde of 
the test. It tetid. epperently to reflect the «)re .odeni ci»rrlc«l«- of 
the higher grades «o««uhat ber.er than that of the lower grada.. »aver- 
theleas. Is breadth and the appUcablUty of Its approach to a vast 
.sjorlty of the nation's schools nske this a highly -aefttl test. 

Purpose In Pslnff the Stanford Achlevea ent Test (SAT) - BecMse of 
the wide coverage of the various batteries of the Stanford and bacaiise of 
tb» induslveness of the cnrrlcnlisi tested by the SAl, the test permits a 
datet^natlon of the coi^aratlve beginning level of eaparliMntal v^iU 
mad co^xlaoo pupils for any grade level of Interest and a mmvxm of 
the gain achieved by the exparlMntal and eoovarUeo |3^1ls for any glv«i 
period of tlna — a school yaar. or M»re. or less. 1^ grada a^valeney 
•corea pax^t adjostaents based on the pwrtleular ■oaths, la a particular 
trade, of pupils tested at different tiiws durlti the year ae ^t grade 
placaMttt diaerepancies of pupils of divergent baekpround, divergent pre- 
test scetas, divergent treatMat prograM, or ot^r diffarences can be 
eeaparad aa to gain or Xsas In grade equimlene;'. 

tha Uat ia useful to the Laboratory U datarwlning the ^ent, if any 
to vhidi ita axparli«ntal p^ils started with a handicap, loat ar gained 
ground in respect to that handicap, or loat ar gainad to tasp^t ta mf 
eon^sriaon group, iMluding the national populatiaes en «*ieh tke tMt 
baturias vara nevaad. 



